Do More
Shared Writing

Language, written and oral, is the
foundation of learning and school achievenient. All I do in

the classroom is driven by this belief. This hasn’t changed throughout my
career, no matter where the proverbial pendulun is at any point in time,

Karen Sher, kindergarten teacher

Of all the writing | do in classrooms, shared writing is one of my favorites.
It's quick, fun, easy, efficient, and it's a great way to teach and engage all
students, of all ages, in all aspects of oral and written language. When
teachers add shared writing to their daily reading/writing program,
students’ enjoyment, confidence, and competence in reading and writing
increase and their language skills grow.

In shared writing, the teacher and students compose collaboratively, the
teacher acting as expert and scribe for her apprentices as she demonstrates,
guides, and negotiates the creation of meaningful text, focusing on the craft
of writing as well as the conventions. Texts can be short and completed in one

session or long and written over several weeks.
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Apply Principles
of Instruction
and Learning
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Shared writing builds on what the teacher has already modeled through
writing aloud and is the important scaffold students need in order to attempt
their own successful writi 'hile shar Titing ¢ i i
I g u ‘ riting,. V\.Ahlla b[ldle‘([ writing can be done in pairs, in
groups, or as a whole class, I use it most often with the whole class. I make sure
the topic is engaging to students, and then [ keep a lively pace throughout the
lesson. The classroom, with “hildren in f; i
et 2 b all the (.hlldl?l] i front of me, is easy to manage, and

1 the opportunity to have every child participate and shine.

Who Holds Book/Pen

Degree of Explicitness/s upport

Learning Context

N
Teacher /Student Y bpemonsTrATION
|

Teacher /Student SHARED DEMONSTRATION

Student /Teacher GUIDED PRACTICE

Student /Teacher Y INDEPENDENT PRACTICE

The Optimal Learning Model’s Progression of Responsibility

Nolti_ce how shared writing fits into (he optimal learning model. During shared
writing you are holding the pen and guiding the writing while acting as an expert
fox.' your group of apprentices. Shared writing is the context in which the students
gain the skills and confidence to “have 4 £0” on their own, with guidance

.A_llh(lugh you want students to feel free to express themselves ;m.d fully
participate, you also want to raise the standard by showing them what’s possible
111.;1.11 aspects of writing—organization, clarity, word choice, legibility, tone
editing, and so on. It’s a delicate balance, seeking and validating sludcul; iupul,
while at the same time shaping their thoughts in a respect‘i?ul, collaborative
manner. It’s the handholding stage, when you take over just enough to allow and
encourage students to participate successfully in the writing process.

One of the most powerful aspects of shared writing (or reading) is that it is
here that many students begin to figure out how written language works. Much
of that learning occurs through the collaborative opportunities and sociai inter-
actions that take place, not just through our explicit teaching. “As teachers we
have to decide what to be explicit about for which students, and when l(\) be
explicit about jt.”

r
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In shared writing, the teacher does not place expectations for correctness on
the students. He values the students, encourages and welcomes their attempts
and responses, and supports their efforts, all of which contribute to the teacher-
children bond. The teacher expands on the students’ ideas, paraphrases their
thinking, and demonstrates what cohesive writing looks like and sounds like.

Regardless of student age, shared writing needs to be a major part of every
writing program. Shared writing is just as important in the intermediate grades
and middle school as it is in the beginning grades.

Shared Writing Is Ideal for All Learners

For all learners, but especially for our English language learners, challenged
learners, and economically underprivileged students, shared writing helps
provide the rich oral language modeling that stimulates literacy development.
Shared wriling taps into students’ interests. When work is interesting and
students see and value its purpose, they are motivated to work harder.

When students of different ethnicities or nationalities have access to their
own language and experiences—in print—the text is immensely meaningful and
liberating. Bilingual texts that teacher and students have written together are
engaging reading material {see example, page 118 and on DVD). Students not
only love writing them, they can always read them easily. Teachers can also focus
on phonics, word work, fluency, and other reading skills using these familiar texts.

Shared writing is a safe context in which struggling learners can shine.
Students who are weal in organization, structure, and form are often strong in
ideas. Receiving validation for their ideas in front of their peers builds students’
wriling confidence, a necessary prerequisite for becoming a writer.

Understand the Research That Supports Shared
Writing

Social context is crucial for learning, and shared writing provides the safe, collab-
orative setting that promotes cohesive writing. The desire to share ideas and
words is the impetus behind writing development.

A large body of research also indirectly supports using shared writing with
students for whom English is not their first language. Five generic principles of
instruction, all of them part of a shared writing experience, contribute to high

levels of language and literacy for these students.
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PRINCIPLES OF INSTRUCTION THAT SUPPORT ENGLISH
LANGUAGE LEARNERS

1. F?‘roductive, collaborative learning among teachers and students
(“Learning is most effective when novices and experts work i
together for a common product or goal, and when they have
opportunities to converse about what they are doing.”)

2. Purposeful conversation rather than drills and decontextualized rules

3. Conte'xtualized teaching and curriculum that include and value :
experiences and skills of students’ home and community,

4. Intellectually éngaging curriculum of complex, challenging work,

5. Instructional conversation in which stude i
fru nts question and
their ideas and knowledge, ; e

Link Shared Writing to Reading

._Shur.cd writing is a powerful Way to connect reading and writing and improve bot}
reading and writing skills. Beginning in kindergarten and in every grade Vthermflcrl
.wr: can.use shared writing to teach conversation, humor, character develo m‘]ent)
mt_crestmg beginnings everything authors do. Ag | scaffold and sha wi kids:
writing, I make connections to reading: The text we're writing together wil'l% become
a erading text for us and others, so e want to do our best thinking and writing, [ ’t’é
think together about all the great things we've noticed that authors do when they&l.vr;r:

Sharcd—writing texts, which can take the form of narratives, lists ch-‘:rts.l
booklets, poems, pamphlets, newsletters, worksheets, and so on, can ,h("‘ .
reading texts for: o o

[0 Shared reading.

L Guided reading,

L) Independent reading.

() Their intended reader(s).

They can also become classroom resources:

0O Criteria for writing, editing expectations, etc, (for examples, see the charts
on page 204)

O Thej basis of writing extensions and skills work (see page 94),
L Springboards for further student writing,

To check whether students are following along with the text (orally, visually,
or both), I often ask a student to lead the rercading of our shared twgi)l'in‘l Ese):
ph.c)l() page 113). That frees me to notice cach student and when 11(.“'&5;;-11‘/L
refocus attention with g gentle nudge, look, or hand signal. L
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Frequent rereading of texts they have taken part in writing is also a terrific
strategy for improving the fluency, reading skills, and confidence of developing
readers, English language learners, and readers who struggle.

Teachers are often surprised by the power of shared writing. Sheila Pearce, who
teaches a combination grade 2/3, found shared writing a perfect vehicle for
teaching book reviews (see page 132), which require students to be able to identify
the main idea of a story and briefly summarize it. She notes, “I have been so pleased
with not only the increase in writing skills, but also the boost in reading compre-
hension skills.”

And sixth-grade teacher Royce Lindner of Brookfield, Wisconsin, found that
using shared writing to identify the problem and main character in Holes, by
Louis Sachar, produced a better example than the one he had first created (and
later showed to students for comparison). (Both examples are shown below.)
Royce also noted that:

L) Students who rarely participated consistently added their ideas.
[ The shared writing was more detailed than the teacher’s writing.

0O All students were engaged.
00 He felt more effective as a teacher. “I was able to capture teachable moments

rather than trying to lead students into them.”

Use Interactive Writing Wisely

Interactive writing is a form of shared writing in which the teacher and a student
or students share the pen. The student writes the letters he or she can write, the

teacher writes the rest.

—

Holes by: Louis Sachar
(teacher created)

In the story, Stanley's main prob-
lem is that this great-great grandfa-
ther forgot to keep a promise to a
lady by the name of Madame Zeroni.
This brought a curse to all of the
Yelnats men. Stanley fell victim to the
curse when he was wrongly accused
of stealing a pair of shoes. To serve his
sentence he was sent to a miserable
place called, Camp Green Lake.

Holes by: Louis Sachar
(shared writing with students)

The main problem in this story began when Stanley’s great-
great grandfather forgot to keep a promise to Madame Zeroni. In
exchange for help in his love life, Stanley’s great-great grandfa-
ther agreed to carry Madame Zeroni up a mountain and sing to
her while she drank from the stream that flowed uphill. Because
he forgot to do this, the Yelnat's name was cursed. Stanley’s great
grandfather was robbed by Kissin’ Kate Barlow, and his father is a
failure as an inventor. The curse affected Stanley because when
he was in the wrong place at the wrong time, he was convicted of
stealing a pair of shoes he never really stole. As a punishment, he
was sent to Camp Green Lake to work off his “crime.”

The power of shared writing—the review created by students through shared writing outshines the teacher’s
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teaching tip

Even though just one
persan is designated to
write on the class
chart, have the others
each write on a white-
board using a dry mark
pen and eraser. All the
kids are engaged, and
you can quickly assess
individual students.

Implement
Shared Writing

28 TEACHING ESSENTIALS

. L use interactive writing occasionally with individuals and small groups, when
it seems appropriate, but rarely with a whole class, because it's too time consuming
and distracting. As a student comes up to the front of the room to write his letters
or words, he invariably trips over someone, and I've lost the attention of the class

Use your professional common sense. Choose interactive writing if it’s thé
best way to meet your students’ needs. Is it the best use of this time for what you
want and need to teach? Or is there another way you can do this faster and more
efficiently? Even with a small group, I am more likely to use shared writing
because it’s faster and I can accomplish much more writing, teaching, an(i
rereading within a short time.

Using shared writing, with our students around us to offer ideas and support, we can
try out writing in a nonthreatening way. The framework below will help you put
shared writing into practice. (See Observe Shared Writing in Action, pages 99-111.)

CONCISE FRAMEWORK FOR A SHARED WRITING LESSON

01 Alone or collaboratively with your students, choose a meaningful
topic.

O Discuss why you are doing the shared writing and who the
audience is.

O Brainstorm possibilities for what content will be.

[ Write a title.

LI Get started immediately. Ask for or suggest a beginning sentence.
Who has a good beginning sentence? How about if we say it this way?

[ Say the words as you write them.
() Shape students’language. Accept everything you can. (Revise later)

O Move along quickly so students stay engaged. Stop after ten or
fifteen minutes; it's hard to concentrate longer than that. You can
continue the next day.

O FoFus on meaningful language and logical organization. Does
this make sense? How can we say this in a way that’s clear to the
reader? What should we say next?

O Look for opportunities for all students to participate.

O Stop and reread as you go in order to decide what to write next,
to hear what you've already written, to make changes that clarify
and strengthen the text. Point to the words as you read so
students can follow along easily.

teaching tip

Keep Up a
Lively Pace

It's easier to keep stu-
dents engaged if your
lesson moves along
quickly. lam not talking
about keeping a frantic
pace but rather about
teaching with a sense
of urgency—that is,
making every moment
count by implement-
ing effective teaching
and assessing prac-
tices. Often, if you
ignore initial behavior
problems, disruptive
students will partici-
pate appropriately
without being told.
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Many teachers are terrified of writing. Because our own writing as students
focused on its editorial aspects rather than on its creative, composing facets, we
emphasize the same with our students and turn them off to writing. Shared writing

boosts our confidence, new and cxpcricuced teachers alike.

TEACHING TIPS TO GO ALONG WITH SHARED WRITING
FRAMEWORK AND LESSONS

[0 Choose a Meaningful Topic
o Show enthusiasm for the topic. Tell why you're excited about it.
(See the Teacher Talk entry on page 92.)
o Write for a real audience. (See the examples on page 201)

] Say the Words as You Go
e Use shared writing to teach phonics and phonemic awareness.
As you scribe the words, stretch out the sounds slowly. Clap the
number of syllables in a word.

[1 Shape Students' Language

o If a student is faltering with words and having difficulty making herself
understood, gently guide and encourage her: Are you saying .7 | want
to be sure | am understanding you; try saying that again. What you have
to say is important; take your time.

[J Move Along Quickly

e To keep kids engaged, pause as you are writing and say “everyone,
quickly spell... " [choose a word they can spell, like and or going] or
“read this line with me.”

e Decide what's most important to focus on for this lesson: getting ideas
down? hearing many students’ voices and ideas? rereading and
reorganizing? editing? polishing? Choose one or two

e Time yourself. .

o Accept ideas from two or three students, then quickly pull things
together: Let’s say it like this....

e When everyone wants to tell a story about pets, moving day, siblings,
hobbies, favarite toys, and so on, save time by asking students to write
their stories instead. Then create a class book. Write the introductory

page together (see the example on page 16.)
[1 Look for Opportunities for All Students to Participate

o Start a story or text together as a class, and then say “what if the story
went this way?”or “what do you think is a better [or different] idea for
this part?” Have kids continue the class-generated story on their own or
with a partner and write their own ending.
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teaching tip
Use Chart Paper

Many teachers,
especially of primary
grades, find that
when they model on
large chart paper
(with all the children
seated on the floor in
front of them)
students pay better
attention than when
they project their
writing on a screen.
It’s also easier to keep,
find, and reread the
chart paper sheets.
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¢ Value all students’language and culture.
© If a student raises his hand to contribute and then doesn’t know what to
say, say: I can tell you're thinking about this. Think some more, and I will
come back to you. Later, if he is still unable to speak, try: Jason, tell us what
you'e thinking about. Is there anything youd like to add or change here?
Even if he just shakes his head, you've acknowledged him in a positive
way, and he may be ready to speak next time.
e Call on students who don't usually volunteer, and ensure their success:
Valerie, what letter would you expect to see here? It's the same letter that
Yyour name starts with,

Satisha, read this with me. What do you think? Should we change this
word to [blank] or leave it as it is?
Carl, we need to hear what you think. I know you have good ideas.

Come on, Sam. | know you can add to this. I'll help you.

[J Stop and Reread as You Go

® Write on large, lined chart paper. While it's slower than writing on a
transparency, you'll have a permanent record that is easy to find and
refer to during shared reading and independent reading. Sometimes, |
have a pad that | use only for shared writing. Other times, | post
completed charts on the wall.

e Pay attention to one-to-one word matching. Tell children they have

to watch the pointer and listen to your voice: When | stop, you stop. The
kids love doing this, and it works!

e Before you continue writing, have students partner read the text-in-
process. Ask, Does it make sense? should we change anything?

Use Shared Writing to Teach Writing Strategies

Having a repertoire of writing strategies is a necessity for writing well. Although
we may demonstrate what writers do, that does not guarantee that students will
use these techniques in their own writing. The strategies that writers use are
constructed, not transmitted. Shared writing is a terrific context in which
students can practice and reinforce the strategies we model, making it more
likely that they will apply those strategies when they write. (Of course, we want
to make sure the writing strategies we are modeling are worth teaching.)
Shared writing is also an ideal social setting in which to get developing
language learners to focus on concepts of print, words, rich language, and how
stories and texts work. The atmosphere is inviting and nonthreatening. The focus
is on enjoyment and making meaning. There is no pressure for the students to
contribute before they feel ready, and the teacher is right there to encourage and
assist them. Also, because learners, with the teacher’s guidance, have a hand in

Do More Shared Writing 9

creating the language of the text, the text is appealing and cusic}r to recul].a.nd read
than a commercial text. Shared writing jumpsmrlsl sludm‘]t:s own wrmng'und
reading while modeling and reinforcing the read.mg.’m'!t-mgz p;ocebsi. ‘I.ot]tnlly
creating an interesting story or writing on an engaging topic will keep the atten-
tion of even our youngest writers.

Keep the Major Focus on Content

Unless you have a message worth reading, editing doesn’t n.mt!er very much. Wlilll(?,
of course, you will be demonstrating co)rrcct form, cap1tali.zatm1‘11,1 Ptxmt[uiz{tl(c;::;
grammar, in the act of writing, you don’t n.ecd to cummem- ll‘lL-l,& a )()\L}m .
example, you needn’t say, I'm putting a capital letter here because ) l,“ (_-c 1
work on everything at once, so save your energy—and the students’ as well—anc
focus on wriling a meaningful, interesting message.

Demonstrate How Shared Writing Works

Choose a meaningful, engaging topic and narrow the focus.
Decide what to say and how to say it—think like a writer.
Logically organize the writing so it’s easy to follow.

Use interesting, lively language.

Reread, rethink, and revise.

Select a fitting title.

Write in the correct form (letter, report, story).

Begin with a sentence or paragraph to engage the reader.

ooooocoooad

Be picky about word choice.

[1  Craft a conclusion. . N

0] Pay attention to conventions and the ]llE’Chﬂlll(.'S. of wrllmg.. )

00 Incorporate conversation and other literary d.evlccs Elulh()[‘b. use. "
(1 Check to make sure the writing is clear and will engage the intended reader.

Watch Your Language

All of us need to feel supported, valued, and respected before we can le-;lm. Th(‘refor(i
it is very important to be sensitive to students’ language anfl cullure.V\e' uufl CTmi{)sL
a text collaboratively, but unless we listen to our studen.ts in 1]1‘0 context o x;vw 1ey
are, the activity will not help them become com}?et(.:nl, joyful, 1{1depcndu.1t (m)lu;

If a student offers a response that is confusing or .not in §1alndald‘};1:ng15 1
choose your words carefully. Shared writing is not the time to focus on students
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Talk
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English or grammar. 11 is the time to validate students” ideas and thinking s they
will want to write and choose to write. Phrase questions and commens in ingjy,.

sive and encouraging language,

Use language that demonstrates respect

L Thank you for sharing your thirtking,

O That’s an interesting idea,

U Good for you. You knew thus-and-so,

U Lam glad you asked that question,

L Giveita try. Py help you.

L Let’s do it together.

U That’s good thinking. Here'’s another way we can say thay,
Y You have a smart brain, | want to know what you are thinking,
B Lnever thought of that. Tell me more,

O Yes, you can say it like that. Here's another way to say that,
U Let’s combine those two thoughts like this,

Use language that affirms and Encourages participation

1 How can we begin so the reader knows exactly whar this is about?

0 Who has a good beginning sentence?

O Does someone else have another ideq?

L Okay, let’s go with thar

0 How many of you prefer this title? Okay, that’s most of you. We'll use that one.

B Now we need o sq V something about such-and-such, Who has another idea?

B Lwor't fer you fail. Give it try.

0 What's another way we could say this?

B That's a good ideq, How about if we say it this wa e

B What'’s a different worgd we could use here thay might be clearer to the reader?

U We need to let the reader know we’re changing topics. How can we do that?
How about if e say it like this?

O How can we let the reader know we are ending our writing? Okay, thay works,
or we could say it this way. What do you think?

O Let’s reread this and see if we want to change anything. Does everything make
sense? Is it clear and interesting for the reqder? Do we need 1o move anything
around to make it easier 1 Jollow?

O Let’s take a look ar this again tomorrow to be syre is exactly the way we want i,

Use Shared
Writing to Do
Important
Word Work

1333133711933 19711933
teaching tip

Make your own copies
on a transparency—
one uncut to project

the whole text and
one for cutting,
manipulating, and
encouraging self-

checking (see photo

to right).
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i ighlighting features of text, learning
Shared writing texts are ideal for rereading, highlighting featu | hu;stmenh
high t i s of words articular, whe s
high-frequency words, and focusing on parts of words. In parimu ll , i
oty joy learning ey learn qu .
'u‘f actively involved in word work, they enjoy learning and they q

Cut Up and Reassemble Sentences

i is ¢ vay for students in
Cutting up sentences and manipulating the words is a great way e
; ; rks. :
kindergarten and first and second grade to learn how language wo ozl
; ( i ing ¢ area or collabora
€ 1611?(35 you have written together while studying a content‘ area The in heteroge.
sen / ‘ S0
i ave students sit tog
i specific this sort of work. Have s :
rite some specifically for A e T i
. ous froupfof three or four students, so they can collaborate. i\:n 5lher PR
&o ach se ack toge
don’t [j?mw all their letters and sounds can put each sentence bl(cJ th(gy e weking
‘ :d create the language and they
it, bece ey have helped create the lang
and read it, because they R, male Gt o . el
jointly with peers. Let’s look at this activity as it plays out in the ¢

Reassembling the sentence and projecting it



Reading our draft,
of words
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Write the Message

I one first-grade class, we excerpted two sentences from the
had done on bats: “Bats are animals that can fly. Bats can h
another class that was studying bats, 1 asked, Tell
about bats that is very important, and together we wrote:

they sleep upside down.”

“All About Bats,” and noticing features

TEACHING ESSENTIALS

shared writing we
ang upside down.” In
e something that you know
<« :

Bats eat insects, and

All About Bats

Bats are animals(that)can fly. Bats can
hang upside down. They fly at night and

sleep during 1’he Bats use

echolocation at night. They make noises

bounce off of objects. The sound

comes back to the bats so they don't

@Some Bats are called Fruit Bats.

They eat fruit, Do you know ull(ﬁb(ﬁi?‘a

ats;

By: Mrs. Dickens' Fir'st

ol

Circling words on the overhead projector

All About Bats

Bats are animals that can fly. Bats can
hang upside down. They fly at night__ _
sleep during the d__. Bats use

echolocation at night. They make noises

Creating a cloze worksheet

M'rh,\__bgﬂi?_ff of objects. The sound

|

CELEECERTEeEINEioeey
teaching tip

Use cut-up sentences
in kindergarten early
in the year. Every stu-
dent will grasp one-to-
one matching and cor-
rectly point to words,
not letters, when
matching speech to
print. The physical sep-
arateness of each word
helps students grasp
“wordness.”
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Demonstrate Cutting the Words Apart
and Reassembling Them

Type the sentences on a word processor, with an extra space or two between
words to make it easier for students to isolate each word visually. You can also
draw a line underneath the sentences to make cutting them out easier, Give each
student a copy. Keep two copies for yourself (along with a few extras in case
students “lose” words). Demonstrate cutting out the sentences and then cutting
apart the words, and have each student follow suit. Then reassemble the
sentences on an overhead projector. (You could also pin them to a storyboard.)
Also project on the overhead or otherwise display the second, uncut copy of the
sentences so that students can see the original sequence.

Ask students to put their cut-up sentences back together, aligning the words
in order (Make sure your sentences look like mine). They can check against the
displayed original or consult their peers. Finally, have them read the sentences
with you, a partner, or on their own, pointing to each word as they say it.

Helping a student arrange a sentence
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teaching tip
Remove One Word

With students looking
on, remove one word
from your cut-up sen-
tence and leave that
space empty. Read the
sentence and ask
what word would
make sense in the
empty space. Connect
this activity to other
reading. | say some-
thing like, Sormetimes
when you read, you
come to a word you
don't know. If sounding
out doesn’t work,
reread the sentence,
look at the first letters
of the hard word, and
put in what makes
sense in the sentence.
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Make Word Sorts

After giving students time to manipulate the words on their own, demonstrate an
open sort, such as putting together all the words that contain the letter ¢ or the
letter sequence at or all the words that represent doing something (hang, fly, ear).
Have students guess how you sorted the words and then let them try creating
their own sorts. (Now make up your own sort, and let’s see if we can guess it.) Then
move on to closed sorts, directing them to find a specific pattern. (Find all the
words that have the short a sound and put them in a list. Check yourself by looking
at the original sentence. Let’s read those words together.)

Work with Words

Introduce additional word-manipulation activities:

L Everyone, find the word down. Reread the original sentence to help you. Check
yourself.

O Find all the words that have the I\ sound. Read them.

O Find the words that are the same.

U Make up a new sentence using the words you have, Read it with your partner,

After four or five minutes, conclude the activity and give each student an enve-

lope with his name on it in which to store the words. You can collect the
envelopes and use them again on subsequent days.

Share Cut-Up Sentences with Family Members

On Friday, have students paste their words in order on a sheet of paper. Evaluate
their work and let them take the sheet home to show their family members as an
example of how they are working with words.

Nome } W+ L Date uﬁ)gi—f_

Ghoe your word work senlence below

Food, [ o] ford
H @ J/E‘\;_( @s’rrong.
| ‘ ]

can you serf fe words? Write 3 ways in the boxes below:

you{

E@g - | _
[ F(Oﬁ) 0/ ey |13 fur g
'@, e | and)  lhelpy )

P 9o @zfj_h(jj ‘ |

—
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Make Words with Tiles

Children’s ability to transfer what they know about words to other contexts is
not automatic. I often use shiny one-inch-square tiles to help students
construct words, learn about onsets and rimes, work on spelling, and practice
letter formation. They write letters on the tiles using dry markers. Have
students work in small groups, and put a small plastic tub of thirty or forty tiles

at each table. .
Building on the work you have done with cut-up sentences, you can intro-

duce activities like these:

[ How many tiles do you need to write the word at? That’s right, two. Take two tiles
and write at, lowercase letters only. Now, write hat. How many tiles do you need
to add? At doesn’t change. Keep it. Check yourself on the screen [if you have cut
up a blank transparency into small squares and projected the appropriate
letters]. Make some more words that end in at [sat, mat, that, chat, flat].

O Do the same for other rimes, such as an: man, ran, pan, than, bran, and so on.

O Here's a challenge word. Write chatter.

O In your group create your own challenge word. Everyone has to be able to read

and write it.

The complete cut-up sentences—with word sorts— Changing “mat” to “chat;” retaining “at” and Creating a challenge word and checking spelling
is read with the family at home. adding “ch”
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teaching tip

“How Did You
Know That?"
Help kids become

aware of the strategies
they use:

How did you figure
that out?

What were you thinking?
What do you mean by
that?

How did you decide?
Does that make sense?
How do you know?
Help students verbal-
ize their thinking:

I think you probably
[looked at the chart,
word wall, knew it
Jfrom a book].

Isaw you [sound it out,
think really hard, talk
to your partner]

TRYIT
APPLY IT
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Write a “Mystery Message”

Writing a short message related to content and context in front of your students
is a great way to introduce word-solving techniques. In a kindergarten class one
day my message was: “Today we will be illustrating our story about things we
love.” (See photo page 113.) I tell students their job is to be detectives and silently
figure out the message: Watch me write but dow’t say anything. I have to check
myself. I have to make sure it makes sense.

Then I call on students: Who sees something they know? 1 highlight with a
yellow marker the letters and words students contribute so they stand out. [ ask,
how did you know that? to make students aware of their thinking, If they don't
know how they knew, I say something like I saw you look at the word wall or it’s o
letter in your name ox it’s on our calendar board or I think you might have done
such-and-such. If we want students to be independent problem solvers, they have
to be able to articulate the skills and strategies they use.

Who knows something else? A letter, a part of a word, a word? 1 keep high-
lighting discovered parts and reading the message with only the sounds and
words they’ve decoded. Does it make sense yet? Finally, the combination of
decoding and context (what would make sense here?) will unlock the sentence.
Now it makes sense. T often reread the message the next day and add to it.

See the mystery message example shown on page 94.

& Turn your shared writing into a cloze exercise, in which you leave out some
words for students to fill in (see example on page 94).

“u Word-process a piece of shared writing and project it on a screen. Have
students come up and circle frequently encountered words (see example on
page 94). Teach words they don’t know.

= Once a week, have students write five frequently used words quickly, on
whiteboards. Choose words from cut-up sentences or the word wall,
(Cover the words you use.)

@  Have kindergartners write their best spelling approximations. This carries
over into their journal writing and helps them become more confident risk
takers.

= When students do word work in small groups, appoint a “checker” for each
group. Kids learn to work with peers and you'll get more accomplished.

Day 2. Rereading our drafts before continuing
our story
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Observe Shared Writing in Action

Create a Fiction Story Through Shared Writing

LESSON FOCUS
[ Enjoying writing a story together.
[1Having every child participate in generating story ideas.
[1Learning to write a fiction story.
[ Trying out conversation in a story.

[ Rereading to decide what to say next and what to revise.

| conducted this lesson midyear in a first-grade class
in Colorado. Much of the schoolwide discussion dur-
ing my weeklong residency had centered around the
high-stakes writing test administered to fourth
graders. Fourth-grade teachers, especially, were con-
cerned about how much they needed to teach their
students in order for themn to be successful on the
test. In particular, they were concerned about writing
fiction, a required genre. We talked about beginning
to teach writing essentials in kindergarten and
building on those year by year, thus making the test
requirements part of effective everyday teaching. For
example, young students can easily learn how to
write conversation—part of fiction writing—if we
show them how. | decided to demonstrate writing
conversation as an integral part of writing fiction.
Our story was completed over three days in a fifteen-
minute session each day. When | entered the class-
room on the second day, students spontaneously got
out of their seats and sat down in the reading corner
in front of our story chart. It was a magical moment.
I had not planned to begin our hour with our story,
but they left me no choice.



Once upon time, there was classroom of smart i
first graders. One day they went to the library and they

5aw one cover shining.

Sandro said, "I want that book!”

Kevin said, “l want that book tool”

Katelin said, “You better give me that book!”
“Let’s all check it out,” said Sandro.

“Let’s ask Mrs. Haloin if she’s seen this book

before,” said Nicky.

All the kids gathered around the book. Everyone
stared at it. The cover had glow-in-the-dark stars anda
glow-in-the-dark dragon with shining, breathing fire
coming out of his mouth. All of us at once opened the

book and gasped,
UHHH!

\HE_E_

100 TEACHING ESSENTIA|

We continue to reread the story (Is there anything we want to add or
change?) and complete the story by Day 3 with attention to an ending that gives
the reader a sense of closure. see complete text for how the story ended on Day 3.

Note that we did not plan the whole story before we wrote it. part of the
writing excitement is letting the story unfold. My main goal was not to craft
the best story ever but rather to have fun creating a fanciful story, to see and
consider many possibilities, to experiment with conversation, to model reread-
ing as a powerful writing strategy, and to give kids confidence and joy as writ-
ers. The kids loved using their own names in our imaginative story,

Beyond the Lesson

Once the completed story was word-processed it was used:

L For shared reading.

O Inacloze exercise (some words or parts of words are whited out).

L1 To highlight high-frequency words (on 4 projected transparency),

LI For word work with tiles and whiteboards. making words from common
rimes like “ook"—"book” (in story) plus “took,”“shook,” and so on; and com-
man phonics generalizations like “ar” (“star,”“dark,” and “smart” [all in story]).

Ol Toteach skills (capitalization, punctuation, deleting text, using conversation),

L As an evaluation tool for checking reading fluency.

L As atake-home story to read to parents,

L Asa springboard for free-choice writing of other stories.

THE MAGIC BOOK

The words came out of the book and put a magic
spell on us. We shrunk and fell into the book. Words
talked to us. The words glowed, moved around, and float-
ed. Mrs. Vizyak shut the book and accidentally locked us
in.We screamed, “Help! Help!” She didn’t hear us,

Mrs. Vizyak picked up the book and took it to read
to the kindergarten class. When she got to the last
page, the kids in the book held up letters to spell HELPII
The kindergartners saw the kids in the book and said,
“Your first grade class is in the book!”

Mrs. Vizyak shook the book up and down. Her class
and a Wizard fell out of the book, Mrs. Vizyak asked the
Wizard to make her class regular size. Jamie picked up

the tiny Wizard and put him back in the book. We
decided to never read a magic book again.

Y

What | Do...

| gather the children
in front of me in the
reading corner. | sit in
the big comfortable
chair, and thereis a’
large lined flipchart
next to me.

| solicit story ideas
from students, and we
list them on the chart.

| call on students who
raise their hand.

I tally the results by a
show of hands, and
The Magic Book gets
the most votes by far.
Next, we begin to
brainstorm what
could happen in the
book (see chart).

I want to maintain
kids’ attention so we
immediately begin to
write the story. | write
the title and under-
line it.

I slowly say the words
as | write them.
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What | Say...

DAY 1
Setting the Purpose, Getting Started

You know what | was thinking, kids, | was thinking it wqui’gi be great if we Coulfm
write our own fiction story. We've been reading lots of fiction, and you know a
about how stories work. Who has an idea?

Sandro: | know, it could be about a magic carpet.
That'’s a possibility. Thank you. Who has another idea?
Jason: I know what we could call it, The Magic Carpet.
Let’s get some more ideas before we decide.
Marie: How about a book about insects?
Vaughn: Let's write a book on space.
Those are all good possibilities. Does anyone else have an idea?
How about a story about a fire department?
We could write a story about a magic book.

Okay, we have some great ideas. Lel'’s vote.and choose the one most people want.
You can only vote once.

What'’s going to happen in this story?
Pictures could move and pop out.
Words glow in the dark.

Words go right to your brain.

Words talk to you. ) :
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Okay, you have some good ideas. Who's
going to be the main character?

It could be about us!

What would be a good first sentence to
start our story?

Once upon a time there was a classtoom
of first graders.
That's a great first sentence. Watch me
write it. All eyes up here.

The completed and revised
story: created in three
15-minute sessions

“Once upon a time there was a classroom
of first graders.”



I move quickly
because | don’t want
to lose the children’s
attention.

I encourage written
dialogue so | can
demonstrate it as part
of effective fiction
writing.

Again, I say the words
as | write them.

I make an exclama-
tion mark.

I'keep up afast pace
as we reread

I want them to be
thinking about
writing even when
we're not writing

I point to and read
aloud some of the
ideas students have
listed on our chart.

lask a volunteer to
lead rereading so | can
be sure that all
students are reading
and following along.
(Rereading is a
powerful strategy for
struggling readers
and writers.)

linsert a caret and
add the word “smart.”

| want students to
know writers are
always rereading to
check how the writing
sounds and looks on
the page.
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What do they do? Who has an idea? Make sure it goes with our magic book story,
One day they went to the library and they saw one cover shining.
That sounds great! Let'’s go with that.

Okay, so when the kids see this shining cover what do they say? Conversation
makes a story more interesting.

Sandro: I want that book.
What else do they say?
Kevin: | want that book too.

Katelin: You better give me that book!

Katelin, I love the way you said that. I'm going to put this mark here to show that.

Let’s reread what we have so far and see how it sounds. Ajl eyes up here.

If you get some Ideas for our story later, jot them down on the chart
(see on p. 100),

DAY 2
Affirming Their Ideas, Rereading, Continuing the Story

Wow, i can tell by the way you all came right up to our chart you're ready to con-
tinue our story. And, look at all these good ideas you have jotted down. You were
thinking about our story even when we weren’t writing it. That's what good
writers do. They think about their writing all the time.

Okay, let’s read our story so far and see how it sounds before we continue. Who
wants to come up and point to each word as you read and Jlead the class in
rereading?

Abbie leads the class in rereading,

Is there anything we want to change or add? What kind of first graders were they?

Several kids: Smart!

“Once upon a time there was a classroom of smart first graders.”| like the way
that sounds. Let’s hear from afew more students. What else might someone say?

Let’s all check it out.

That's good thinking.

| make a specific
suggestion to shape
the story and move it
along.

| say each word as |
write Nicky’s sentence
and add “said Nicky.”

| want to encourage
rereading when kids
do their own writing.

| want to optimize
participation.

| say the words as |
write them.

As | help shape the
story, | call on volun-
teers and also
encourage participa-
tion from those we
haven’t heard from.

| write the sentence

I point to their listing
of ideas

I supply the beginning
of the sentence (“The
cover had”) and then
write Marissa's words.

ladd it to the
sentence as | say it
aloud.
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Watch me write it. “Let’s all check it out”'m going to add “said Sandro”so the
reader knows who said it. Watch how I do it.
Let’s get Mrs. Haloin, our librarian, involved. What might we ask her?

Nicky: Let’s ask Mrs. Haloin if she’s seen this book before.

Good idea, Nicky. Everyone, watch me write. | want to be sure I'm doing my best
spelling and not leaving out any words.

Let’s read our story from the beginning and see what we want to say next.
Rereading is a good way to get ideas.

Now let’s bring the whole class back together in the story. We need to have some
Girls helping to write this story too.

Sarah: All the kids looked at the book.

That’s fine. Does someone have another way to say that?
All the kids gathered around the book.

I'love that word “gathered ”

‘Al the kids gathered around the book.”| can picture everyone looking at the.
book. How can we say that so it sounds like a story? Michael, what do you think?

What should we say next?

Everyone stared at it.

What do the kids see? What does the cover look like? Take a look at our chart for
some ideas. Marissa, what do they see?

Marissa: Glow-in-the-dark-stars.

The cover had glow-in-the-dark stars. ..

What else?

...and a glow-in-the-dark dragon . ..



| take the first
response as it makes
sense and | want to
keep the story moving
along

I want rereading-
while-writing to
become a habit.

I direct their attention
back to some of their
ideas and encourage
everyone to talk. |
want to be sure they
stick with our story's
main idea. They talk
for about a minute or
two.

I write it as stated.

I write it.

I reread, starting with
“Words came out of
the book.. .

| guide students to
leave out a line that
may lead them off
track.
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What did this dragon look like?
He had shiny, breathing fire coming out of his mouth.
“...with shiny, breathing fire coming out of his mouth.”

That sounds great. Now what do the smart first graders do? Kelsie, give it try.
You see this glow-in-the-dark cover. Do you pick up the book?

Kelsie: All of us at once opened the book ...
And then what?
Kelsie: ... and gasped, “UHHH!”

You said that so loud. I'm going to write it with big letters and an exclamation
point to show how to read that. Okay, let’s read the story from the beginning
before we go on.

Look at our chart, turn and talk to your partner, what do you want to happen
next? Make sure your ideas make sense. There are no witches in our story. We're
writing about a magic book that glows in the dark.

What’s going fo happen now? Who came up with a good idea?
Words came out of the book and put a magic spell on us.
Interesting idea. Then what happened?
We shrunk and fell into the book. Words talked to us.
The words were big ...
... and had funny faces on them.

Let’s read this part again and see how it works with our story,

What do you think? How about if we cross out the last line. | don’t think it adds
to our story.

Let’s cross it out.

Let’s read it again and see what should come next.
The words glowed . ..
... moved around, and floated.

Okay, that works. What happens now?
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Observe Shared Writing in Action
Teach Informational Writing Through Shared Writing

LESSON FOCUS
[ Enjoying writing and feeling successful as writers.
[ Learning how to write an informational essay.
[ Establishing meaningful purpose and audience.
{1 Brainstorming ideas before writing.
O Applying criteria to writing.
1 Writing with specificity.
O Including a satisfying lead and ending.

This fifteen-minute shared writing lesson took place in December during a
writing residency in Sue Mikulecky's fifth-grade class (see page 221).
Following the lesson framework on page 293, we had already established a

Celebrating a students writing in whole-class share
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g?enuine purpose and audience: creating a guide to the school (“The Fagle’
Eye Around Sw§n50n School”) that could be used by new students newg ’
teacﬁers, amc‘l visitors (see audiences chart below). Next we brainstormed t}
Iopp to be included (see topics chart [again, below]; students initialed the]e
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mltwfteen minutes. After the draft was written, we reviewed it against our
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we had incl
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" Thle. ne>l<t day the students and | reviewed the draft and slightly revised it

. he biggest challenge was to prompt the students who were not used to wr‘it-
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Our topics chart with students’ Ou b

Our cs charf r draft, “How to Work i
initials (indicating their writing  Small Group” e
topic)

what | Do...

| explain why we're
doing the shared
writing.

| validate the
student's response
and prod with a
question for more.

| call on Victoria who
raises her hand.

| want kids’ attention
focused on our
writing. | say each
word in the sentence
as | write it,

| point to each word
as we read aloud
together.

| want to encourage
specific, detailed
information.

| want to keep things
moving and build on
the structure Kayla
has suggested.
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What | Say...

Setting the Purpose, Getting Started

We're going to write one part of our guidebook together so when you go to write
on your own, you'll know exactly what to do.

Take a look at the criteria we've established for our writing. Our opening needs
to let the reader know what our piece is about. Who has a good first sentence?

Colin: We work in small groups at our school.

That's a possibility. Colin, thank you for sharing your thinking. Kids, why is it
important to be able to work in a small group?

Victoria: Cooperation is a big part of Swanson School.

That's an interesting way to start. Let's go with that. It tells the reader right away
something important about our school.

“Cooperation is a big part of Swanson schoal.” All eyes up here. Make sure I'm
getting it right.

Okay, now connect that thought to working in small groups. How do cooperation
and small groups go together?

Joe, you've got your hand up. Give us the next sentence.

Joe: One of the main ways we cooperate is through team work in small
groups.

Great. Thank you, Joe. Let’s read what we have so far.
How does that sound?

Several students respond, “It sounds good.”

Getting the Facts Down

Let’s go back to our criteria. We have our opening. Now we need the facts and
information that tell how to work in a small group. If a visitor came to our
school, what exactly would he see? What do you do that makes small-group
work go well?

Kayla: Well, we have some rules.

1t would be important to include those. How about if we say it like this: “We fol-
low these basic rules:”



I don’t worry about
labeling paragraphing
at this time. My focus
is on getting the
information down.

| write the words as |
say them aloud.

| write down their
suggestions without
commenting that I am
listing items. | want to
keep the focus on
getting ideas down
quickly.

Responses come
rapidly from various
students who volun-
teer,and | jot them
down.

I want everyone's
attention; | want to
emphasize the impor-
tance of rereading.

Because no one has
brought it up, | prod
with a question.

I have the students
stop talking after a
minute to get back on
track.
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I'm going to write on a new line because we're done with our opening. Now
we're moving to the factual part.

“We follow these basic rules.”

What are the main rules you follow? Becky? (Her hand is up.)
Becky: Everyone contributes ideas.

Good beginning. What else?
Clair: Everyone uses eye contact to show good listening.

Clair, that's an important one.

Speaks respectfully.

Is on the same page.

Does their part.

Gets a chance to speak.
Helps each group member.
Tries to reach agreement.

Wow! i can tell you've done a lot of work in small groups. You know a lot about
how to participate so the group works well. Good for you.

Rereading and Rethinking

Let’s reread this part to be sure it makes sense before we move to the closing.
Read it aloud with me or follow silently with your eyes.

Ariel: Iike it.

Juliana: Me too.
I'm not sure about “does their part.” Explain that; it feels like something is
missing.

A conversation ensues about what the phrase means.

How about if we say “does their required part”? | think that makes it a little
clearer.

| am aware that our
list is a bit superficial
put this is our first
attempt. I want
students to be
successful and enjoy
writing.

| encourage participa-
tion from reluctant

students.

| wait five seconds

I'm thinking that it's
not a great last line,
but it works so | take
it. We read it together.

| add a caret and write
a.

| am aware that our
facts are not specific
enough for the reader
to “visualize” small-
group work. However,
| want to bring our
piece to an end while
excitemment is high. |
decide to accept what
we have by adding
one qualification.
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Writing an Ending

Okay, let’s wrap it up. Let’s pull everything together in an interesting way without
repeating our beginning.

Caitlin, we haven't heard from you. Give it a try. I'll help you. What have we told
the reader in this second part?

Caitlin: And that’s how you make a small group ..
That's a good start. Thank you. Sorneone finish that thought.
Eric, how could we add on to “And that's how we make a small group...”
Iwon't let you fail. Give it a try.

Eric: And that's how you make a small group team at Swanson School.
Thanks Eric. That works fine. Watch me write it.

Okay, anyone want to add anything else? Does it sound like it's ended for the
reader? Let’s read our last line: "And that’s how you make a small group team at
Swanson.”

Something doesn't sound right.
Chase: And that’s how we make ...
Thanks Chase. Good noticing. I'll cross out “you”and put “we” here.
Anything else?
Kelsey: | think we need to add “a” after group.
“And that’s how we make a small group a team ..."
Thanks Kelsey. That makes more sense now for the reader.

You know what, (' thinking we need to say, ‘And that's the gist of how we make
a small group. ...” We've told how a small group works but in general terms, so
we need to let the reader know that. What do you think? Gist means the general
idea.

Lots of nods and yeses.

Okay, I'm going to add that. Let’s read that together: "And that’s the gist of how
we make a small group work as a team at Swanson School.”

Now; let’s read the whole thing through and see if we want to change anything.

Students like it as is.
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Tried and True Ideas for Shared Writing

Shared Writing - Shared Reading  Independent Reading

L] Welcome letter (to a new student, to kindergartners, to a new person in
the neighborhood, to a tourist in your state).

L Procedures for classroom, lunchroom, and playground activities (see page
113; page 106 contains a list of procedures to follow when there is a substi-
tute teacher).

[ School alphabet book.
[ Visitor's guide (to the school, classroom, city). (See pages 105-110 and DVD.)

) "All about” books (all about our classroom, our school, our science experi-
ment, a special person see photo, page 116).

L1 Class journal (daily happenings, major things learned).

Ll What is special about us (our school, our neighborhood); What We Love
(see page 113).

Ll Letter to the principal requesting something or inviting her to a learning
celebration.

L1 Afictional story (see pages 74, 99-104).

[0 Poems (see pages 305-315).

L) Ssummary of a picture book to assess understanding or share with other
classrooms.
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Poetry writing in kindergarten
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School alphabet book

Atesearch report (see page 14).
Advice (to parents of new babies, to next year's students, to teachers).

What to do if (you see a spider, bee, or wasp; when you're bored; when
you've done something hurtful or wrong).

Recipes (real or fanciful).

Oooo

Favorite foods (hobbies, places, people).

Book reviews (see page 132).

Profiles and biographies (of authors, neighbors, people in history).
Predictable books (pattern books) (see page 136).

student survival handbook/guide (for a grade level or the whole school).
New student handbook

Ooocoooo
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! .

_D Class newspap.er, newsletter for parents, daily news. [ How to act on the bus, on the playground, in the lunchroom, etc.
[J" How to be (a big brother or sister, a friend, a good student). CJ What to do when there’s a fire drill or an emergency.
0 ) '

How to take care of a (pet, a plant, toys, your room). LI A pamphlet explaining to younger students why they need to read.
L1 How to (make a meal, select a book, get ready for school). L What We Have Learned About . ..
7 What to fsxpect in s.econd (third, fourth, etc.) grade. L1 Rubrics (see pages 240-242; Appendices F and I).
LI Summaries of nonfiction studies (see below “All About the Human Body,”

see DVD for published book). ’

-
AL BSOUT THSEETS

You are about to read amazing facts

HOW TO MAKE A CLASS N EWSPAPER

about insects! Did you know that

Do you know how to make a class newspaper? We'll show you how if you read
along with us,

First, we get into 4 or g groups, and each group has one Page about a category or
theme such as, soccer, science, or favorite books,

Next, we split up the jobs which are writing poems, taking photos, making draw-
Ings, writing the stories, finding games, and having interviews and surveys using a
tape recorder.

Then, we take our finished writing and bring it up to Ms. Leggett. She prints it
out and we reread it and revise it and make corrections on the computer.

Then, we lay out all the pieces on a medium size paper.

Last, but not least, we staple all the sheets together and add our title, The Cougar
Mountain News, We make enough copies, 500, for everyone at our school.

they have three body parts?

The queen termite can live up to 15

years and lays one egg every 3

seconds. She must be exhausted!

Some bugs can walk on water.

The monarch butterfly eats milkweed

to protect itself. Butterfly wings are

made up of tiny scales. Aren't MsccTs

amazing?

Grade 4 summary of study of insects

WHAT WE HAVE LEARNED ABOUT BOOKS

We are book experts. We are great at reading books at school. We
find just right books to read. If we can't read five words, the book is too
hard and we put it back. Sometimes we read easy books,

We know how to take care of books at school. We each take care of a
couple of buckets of books. We put ournames on the bucket of books.
We put our names on the bucket of books we are experts on. We
check the books. We look through them. We put labels on them. We
also take books that are bent, ripped, or need care and put them in
the books-to-fix box. We are good at our jobs.

February 12, 2003—Written by
Ms. Thompson’s 1st Grade class with Mrs. Routman

ERee et gy e plliAbeutCy Kindergarten Classroom i What We Have Learned About Books: beginning draft and final copy
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Our Pets
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This is a book about our fantastic

]

waonderful pets. Our pets are funny,

silly, and cute. They are all different

shapes, sizes, colors, and kinds,

Some are small; some are medium,

and some are big. We have dogs,

cats, birds, rabbits, fish, guinea pigs,

hamsters, lizards, and snakes. Many

of our pets are good (hinkers,

ntroductory page to class book Thank-you letter to school librarian

O Classroom routines and procedures (for daily jobs, recess, independent
reading). See pages 113, 316—322.

Ll Charts to assess students’ knowledge (of content area, authors, reading
strategies, writing strategies, spelling strategies). See charts on page 117.

Ll Letter to student council or principal (what we'd like in an assembly,
school improvement) (see pages 279, 289).

] Thank-you notes (to volunteers, visitors, crossing guards, custodians,
previous teachers, school secretaries, librarians see above).

L Invitations to school performances,

[ Letters of encouragement (to students taking high-stakes tests, sick
people, soldiers).

(1 Abook about the teachers at our school.
Keepsake memory book of school year.

L1 Appreciation writing (to custodian, parent, visitor, friend) (see gratitude
letters, pages 201-203).

Class books {our pets, siblings, favorite toys, hobbies, what we're experts at)
Observations of class pet, plant, science experiment (science logs).
Short plays.

|

O0oo

Do More Shared Writing ny

L) Literacy charts (when to abandon books, how to p.ar_tner-—read, }.v_hat good
readers do, what good writers do, reading tips, writing tips, editing expec-
tations, how to “fix up” misspelled words). (See pages 129 and 131.)

L1 Innovations on familiar texts. (See page 122.)
L Classroom job descriptions (for new and future students).
L] Book of school records.
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Rules of games
Texts for younger readers (science, social studies, adventure).
Retelling a story.

Classtoom highlights (field trips, visitors, learning experiences). See below.
Songs, raps, chants, jump-rope rhymes.
Persuasive letters (to businesses, teachers, community members). 6 C—a‘p]la*h‘ze‘on-:th—e
What parents need to know about open house, field trip). t

- Reading-Writing

0
O
|
[J  Explanation of school or family traditions.
O
]
O
O

AT U still studying writing as a reader.

—Jhumpa Lahiri

\ﬁfe W hfa

|
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r
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Although research strongly supports the positive impact writing has on

reading comprehension and enjoyment, in reality, this connection is often
o ; . ignored in classrooms. This is not surprising, given that writing is not
routinely linked with reading in our current professional literature. In a recent
popular annual survey, in which twenty-five literacy leaders examined close
Organizing a bilingual book in a grade 1-2-3 classroom. (See DVD for published book) o i to thirty “key topics” that are “hot” or “not hot” in reading research and prac-

tice, neither writing nor the reading-writing connection was considered.

Yet the division between reading and writing is artificial. Research has

| o clearly shown that reading and writing are interactive, closely connected
i processes that support each other and that participation in strong writing
programs clearly benefits both reading and writing development. In class-

rooms—including those in high-poverty schools—where student achievement

119
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