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Africa Unit Rationale

This interdisciplinary unit based on Africa is geared toward the third grade and centered around the North Carolina Standard Course of Study. The unit consists of a variety of different languages arts, social studies, mathematics, and visual arts activities. These diverse activities will allow students the opportunity to explore the African world through coming in contact with a variety of African folktales and cultural experiences unique to the continent of Africa. 

For many, third grade is seen as a “gateway” grade in which students are transitioning from learning how to read to learning how to read in order to gain information. Students in third grade are beginning to assert themselves more in their studies as they come to an overall greater understanding of what they are reading and how it relates to them as a learner. Third graders fit into Piaget’s concrete operations developmental stage. Students in this stage of development are capable of having more organized and logical thoughts. By this age, they have also developed the ability to perform multiple classification tasks. Through this unit, I hope to address the various needs of this group of students through not only individual work but through group work and hands on activities as well.  The unit will allow students of all learning styles and developmental levels the chance to enjoy and learn the material in a way that supports their physical, emotional, and mental needs. 

 As an introduction to this unit, the students will be introduced to African folktales. Folktales are a very important part of our culture and other cultures throughout the world. They are stories that have been handed down orally from generation to generation, and they consist of fairy tales, myths, legends, and tall tales. Why Mosquitoes Buzz in People’s Ears is considered a folktale but falls into the smaller category of a myth. Myths are sacred cultural stories that provide humans with a model for behavior while also giving both value and meaning to the everyday lives of people. A Pourquois myth is a tale of creation or how something came to be in nature. It is important that students learn about folktales and how they have shaped the various cultures from which they originate as well as the society in which we live. I believe that through the study of folktales, students will be able to see the roots of our society through the history, geography, arts, and literature that come from a different part of the world such as Africa.

This is a strong language arts unit, and students will be meeting a variety of language arts objectives throughout the course of the unit. Students will read and or listen to several different folktales from Africa.  They will interact with the provided texts before, during, and after the readings in several different ways. They will learn what a folktale is and they will also be able to distinguish between the similarities and differences found in the folktales that they come in contact with through this unit of study. The students will create their own Pourquois folk tales and will share them aloud with a small group or in front of the class. Students will also learn how to follow a recipe in order to make a dish using a popular African vegetable called the yam. Another thing that the students will be doing that is connected with the language arts curriculum is composing an ABC book and “I am” poem about Africa. Students will compare and contrast life in Africa and in the United States. They will then learn how to write friendly letters to a pretend pen-pal in Africa telling them what it is like to be a kid living in the United States. Students will also be participating in Reader’s Theater activities throughout the course of this unit which will aid in the improvement of fluency.
This unit will meet the North Carolina social studies objectives in a multitude of ways. Students will learn about African communities and family structures, and they will be able to contrast these communities with their own. Students will also use maps and globes to locate Africa and it’s landforms. They will later become expert cartographers who will create their own edible maps of Africa to demonstrate their knowledge of the continent. Students will be able to use a range of geographic terminology to describe the maps that they create.

Through following a recipe, students will be meeting mathematics objectives as well as they learn how to use various measuring tools to measure out the ingredients for their yam dish recipe. Since Africa is a country that is rich in the visual arts, students will take part in activities that meet some of the visual arts objectives as well. Students will be learning about masks in African culture and will then have the opportunity to create their own African masks. Students will also be creating an African mural from their knowledge of the African culture. Through creating their ABC books about Africa, students will illustrate each letter of the alphabet in a visually stimulating way that depicts Africa.  Technology objectives will also be met by this unit through technology based research opportunities in which students are given the opportunity to explore many different aspects of Africa including landforms, culture, and animal life found on this expansive continent.
Unit Content Outline- Africa

Monday
Language Arts:

2.02- Interact with the text before, during, and after reading, listening, or viewing by:

· Setting a purpose

· Previewing the text

· Making predictions

· Locating information for specific purposes

· Making connections

· Using story structure and text organization to comprehend

2.03- Read a variety of texts, including

· Fiction( short stories, novels, fantasies, fairy tales, fables)

2.04- Identify and interpret elements of fiction and nonfiction and support by referencing the text to determine the:

· Author’s purpose

· Plot

· Conflict

· Sequence

· Resolution

· Lesson and/or message

· Main Idea and supporting details

· Cause and Effect

· Fact and opinion

2.05- Draw conclusions, make generalizations, and gather support by referencing the text

2.06- Summarize main ideas from written or spoken texts using succinct language

3.01- Respond to fiction, nonfiction, poetry, and drama using interpretive, critical, and evaluative processes by:

· Participating in creative interpretations

Content for Monday
What is a folktale?

· Stories that have been handed down orally, or by mouth, from generation to generation. They consist of fairy tales, tall, tales, myths, and legends.

What are some of the characteristics of a folktale?

· sets of 3’s  (things happen in 3’s, repetitions, etc.)

· tests or trials

· clear difference between good & evil

· flat and underdeveloped characters

· happy endings:  sense of security and fulfillment

· sense of history: set in past

· strict morality: good rewarded, evil (bad) punished

· different versions of same basic story

What is a Pourquois folktale?

· fictional

· any time and any place

· events occur in 3’s

· phrase repetition

· explain why or how come something happens

· ex: Why Mosquitoes Buzz in People’s Ears & Anansi Tales

Today we are going to be concentrating on a type of folktale called a Porquois tale. Does anybody know what the word Porquois might mean?

· Porquois means “why” in French.

· Porquois folktales explain why something is the way that it is or how it came to be that way.
Tuesday

Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.
2.08 Listen actively by:

• facing the speaker.

• making eye contact.

• asking questions to clarify the message.

• asking questions to gain additional information and ideas.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
3.06 Conduct research for assigned and self-selected projects (with

assistance) from a variety of sources (e.g., print and non-print texts, artifacts,

people, libraries, databases, computer networks).

4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

5.04 Compose two or more paragraphs with:

• topic sentences.

• supporting details.

• appropriate, logical sequence.

• sufficient elaboration.

Social Studies:

7.02 Assess the heroic deeds of characters from folktales and legends.
Content for Tuesday

· Today you are going to start writing your own Porquois Tales, before you get started I am going to give you some time to conduct a little research of your own about Porquois folktales so that you have an idea about what to write about. I am going to have 3 different book centers around the room. I will break the class up into four groups and have you each go to a different center. At each center will be a different set of books that will help you get a start on writing your own Porquois folktale. I will rotate each of the groups to the different centers. While you are at the centers, you should have your reading logs with you to take notes about ideas that you can use in your Porquois tale.

· One center will have facts about different animals if you choose to write your tale about why an animal looks like or acts the way it does.

· Another center will have a variety of different folktales explaining physical phenomenon or happenings such as why the moon is in the sky or how the bluebonnet flower arrived in Texas.

· There will be a center with Anansi Tales if you choose to write yours about Anansi the spider

· After you have collected some information from the various centers, you will begin writing your own Porquois folktale keeping in mind the characteristics that we have talked about the past couple of days:

· Fictional

· Occur any time and in any place

· Events happen in sets of 3’s

· Phrase repetition

· Explain why or how something happens

· After you have finished writing your Porquois tale we are going to begin a Reader’s Theater activity that we will be taking time to do at the end of each class from now on. 

· Who can tell me what a Reader’s Theater is?

· You will not have to memorize your lines ever when we are doing Reader’s Theater, and you won’t need costumes or a very many props to act out your script! Reader’s Theater gives you practice with reading something over and over again!

·  I am going to split the class up into groups of 3 and each group will be given a reader’s theater script that you will perform for the class at the end of our Africa unit! Right now I am going to divide everyone up into their groups and you will begin to practice your lines in the script for about 15 minutes.
Wednesday
Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.
2.08 Listen actively by:

• facing the speaker.

• making eye contact.

• asking questions to clarify the message.

• asking questions to gain additional information and ideas.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Social Studies:
2.01 Distinguish and compare economic and social roles of children and adults in the local community to selected communities around the world.

2.02 Analyze similarities and differences among families in different times and in different places.

2.03 Describe similarities and differences among communities in different times and in different places.
Content for Wednesday

· Today we are going to be learning how to write friendly letters. After learning the parts that make up a friendly letter, you will have the opportunity to write your own friendly letter to a pretend pen-pal living in another part of the world.

· Who can raise their hand and tell me what things you notice about a letter that you may receive in the mail?

· What is a friendly letter?

· Friendly letters are letters that you write to a friend or family member. They are usually filled with information about you, and ask questions about how your friend or family member is doing.

· The parts of a friendly letter are:

· Heading- your address, day , month, and year
· Goes in the top right-hand side of your paper
· Salutation- greeting (Dear, ______  )
· Goes on the far left-hand side of your paper below the heading
· Body- main part of the letter
· Go
· Closing- ending of the letter (Love, Yours Always, Sincerely)
· Signature- your name
· Who can tell me some different ways to write a salutation?

· Hello,

· Hi ________,

· Dearest________,

· What are some ways that you can end or close a letter?

· Thanks for everything,

· Sincerely,

· Yours Truly,

· Until next time,

Thursday

Language Arts:

2.02 Interact with the text before, during, and after reading, listening, or

viewing by:

• setting a purpose.

• previewing the text.

• making predictions.

• asking questions.

• locating information for specific purposes.

• making connections.

• using story structure and text organization to comprehend.
2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
3.06 Conduct research for assigned and self-selected projects (with

assistance) from a variety of sources (e.g., print and non-print texts, artifacts,

people, libraries, databases, computer networks).

Visual Arts:
2.01 Expands control and manipulation of the media and tools which may include the following:

· Drawing - chalk, fine and broad markers, colored pencils, creates a variety of lines with tip, point and side, computer and software.

· 3-D - paper mache, small hand tools.

· Painting - liquid acrylics, large and small brushes, computer and software.
2.02 Explore unique properties and potential of materials.

2.04 Develop familiarity with specific media and processes.

2.05 Interprets actual textures in a variety of media.

5.03 Identify specific works of art as belonging to a particular culture, time and place.

7.02 Discuss how the artwork people produce reflects the times in which they live.
Content for Thursday

I will begin the lesson by reading a selection from the book entitled Africa, written by Yvonne Ayo, to introduce masks.

· After listening to this selection about masks, who can tell me in their own words what they understand a mask to be?

· What are masks?

·  An object that is frequently worn over or in front of the face to hide the identity of a person’s features to establish another being.

· A form of disguise

· Symbolic- they represent something such as the sun, an animal, etc.

· Made out of materials such as: wood, metal, shells, fibers, ivory, clay, stone, feathers, furs, paper, cloth, corn husks.

· What are some uses for masks?

· Decoration

· Religious Ceremonies

· Funerary Purposes- ie: the ancient Egyptians used to carve masks to put on the sarcophagus or casket of an important ruler.

· Festive Celebrations

· Theatrical performances or plays

· In Africa, masks are used for many social events and rituals. They are usually worn with a costume that hides the whole identity of the person wearing the mask. There are three main roles of masks in African society:

· Discipline or educate (inform) people

· To lend or show authority. To let people know who is in charge.

· Entertainment purposes

· The role of an African mask is communicated to others through movement or dance.

· What is the history of masks?

· The use of masks dates back to man's earliest history. The origin of the mask is not known, but evidence of it's presence has been found in primitive times, revealing the important role it has played in our lives. 

· Early masks were probably made to represent animals because hunting played a large role in primitive societies. The earliest known allusion to mask use is found in a Southern France cave. It is believed to have been painted around 20,000 BC. The art depicts a human masked in deer skin and antlers.

· People living in ancient Greece would use masks as a part of their theatrical performances or plays. These masks were slightly larger than life size and made of canvas. They were often fitted at the mouth and made with a small megaphone for amplification of the actor's voice.

· When you hear the word mural what comes to mind? Has anyone ever seen a mural before?

· A mural is:

· A large design or picture, generally created on the wall of a public building that makes a statement about something in life.

· Why do you think people paint these big pictures on the walls? Do you think that it helps catch people’s attention a little better than just painting a picture on a small canvas you would buy at an arts and crafts store?

· Well, today you will be creating your own mural on a large piece of butcher paper instead of a wall. The topic of your mural is going to be Africa, and you are going to all work on this mural as a class. I want you to draw pictures of anything that comes to your mind about Africa. You can draw pictures about things we have already learned about or even things that you know about Africa from past experiences. I will provide you with markers, colored pencils, and crayons, to create your mural with. I will also provide some books on Africa to help you if you can’t think of what to add to the mural. Feel free to include as many artistic representations or drawings as you want, this is YOUR class mural and we will hang it on the wall outside when we are finished!

Friday

Language Arts:

2.02 Interact with the text before, during, and after reading, listening, or

viewing by:

• setting a purpose.

• previewing the text.

• making predictions.

• asking questions.

• locating information for specific purposes.

• making connections.

• using story structure and text organization to comprehend.

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Social Studies:

2.03 Describe similarities and differences among communities in different times and in different places.
Mathematics:
2.02 Estimate and measure using appropriate units.

Content for Friday

Before beginning the lesson, I will read the book entitled Children of the World: Nigeria. After discussion about the similarities and differences between the life of the little girl in the book and their own lives, students will write 3-4 sentences in their reading logs about how the life of the girl in the book is similar and different from their own and what they have learned about another culture’s way of life.

· Similarities: 

· Watch the same television shows (The Cosby Show; A Different World)

· Play board games

· Read books for fun

· Go to school and have recess and music classes

· Receive allowance

· Celebrate holidays

· Differences:

· Dress in traditional garments but sometimes wear western (American clothing)

· Eat different foods (eba with okra soup)

· Speak traditional African languages

· Houses are made out of cinderblocks or wood

· To begin this lesson I will inform the students that they will be learning to play a traditional African game called the Mamba Game. This is a game played by African children when they have free time.
· What is the Mamba game?
· A mamba is a big indigenous South African snake that can be either green or black and are very, very poisonous.
· One person is chosen as the mamba or snake
· An area of the playground is marked off and students must always stay within these boundaries when playing the Mamba Game.
· The object of the game is to stay away from the mamba or snake
· The mamba runs around trying to catch the players. When a player is caught, they join the mamba by placing his/her hands on the snake’s shoulders or around their waist.
· Each new catch becomes another part of the mamba snake’s body- as the snake “eats” the player, it becomes larger and longer.
· Remember that only the head of the mamba is allowed to tag players, but it can use it’s “body” in order to entrap players so it can “eat” them.
· Who can tell me what game the Mamba Game is similar to in our culture? (tag)

· Next, I will hold up a yam for the students to see and have them try and guess what kind of fruit or vegetable it is.

· What is a yam?

· Large root vegetable similar to the sweet potato

· Subtropical plant

· Commonly cultivated in Africa

· Most common foods found in Africa

· Every year, the Yam Festival is celebrated in Ghana and Nigeria. People offer harvested yams to their gods and ancient ancestors before offering them to friends and neighbors. This festival is celebrated in order to give thanks to ancient spirits.

· What are some of the dishes that the African people make with yams?

· Yams are mainly used to make a dish called fufu (similar to mashed potatoes) and similar starchy dishes. Yams are also used in a variety of soups and stews.

What is a yam?
· Large root vegetable similar to the sweet potato

· Some of the yams commonly cultivated in Africa are usually very large, sometimes measuring several feet in length and over a hundred pounds in weight.

· Most common food in many African countries

· Subtropical plant that grows in Africa

· Yam Festival in Ghana and Nigeria is a popular holiday named after this vegetable… people offer harvested yams to gods and ancient ancestors before offering them to friends and neighbors. This is done to give thanks to ancient spirits.

What are some of the dishes that the African people make with yams?

·  Yams are mainly used to make fufu ( similar to mashed potatoes ) and similar starchy dishes. Yams are also used in many soups and stews.
Mamba Game- This is a popular South African game played by kids

· A mamba is a big indigenous South African snake. These large snakes can be either green or black and are very poisonous.

· One person is chosen as the mamba(snake)

· An area of the playground is marked off… students must stay within these boundaries

· The object of the game is to stay away from the mamba

· The mamba runs around trying to catch the players. When a player is caught, they join the mamba by placing his/her hands on the snake’s shoulders or around the waist.

· Each new catch becomes another part of the mamba snake’s body( as the snake “eats” the player, it becomes larger and longer

· Remember that only the head of the mamba is allowed to tag players, but it can use it’s “body” in order to entrap players so that it can “eat” them

· The game is over when there is one player left and they then become the next mamba!

How is the African Culture and the way of life for kids the same or different than our own?
Same:

· Watch the same television shows ( ie: “ The Cosby Show” & “A Different World”

· Play board games

· Read books for fun

· Go to school and have recess and music classes

· Receive Allowance

· Participate in sports activities outside of school

· Celebrate holidays and take part in religious ceremonies

Different:

·  Dress in traditional garments but sometimes wear western (American)    clothing

·  Eat different foods ( ex: eba with okra soup )

· Speak traditional African languages

· Houses are made out of either cinderblocks or wood

Monday 
Social Studies

4.02 Use appropriate source maps to locate communities.

4.03 Use geographic terminology to describe and explain variations in the physical environment as communities.

Language Arts

4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Mathematics

1.02 Develop fluency with multi-digit addition and subtraction through 9,999 using:

a. Strategies for adding and subtracting numbers.

1.06 Develop flexibility in solving problems by selecting strategies and using mental computation, estimation, calculators or computers, and paper and pencil.

Computer/Technology Skills

2.11 Investigate teacher-selected Internet resources about communities; discuss and compare findings for usefulness as a class.

3.04 Identify, discuss, and use multimedia to present ideas/concepts/information in a variety of ways as a class.

Content for Monday

· A landform is a physical feature, or part of the land, such as a mountain range, valley, plateau, or plain.

· Valley- a low area that lies between mountains or hills
· A good way that you can remember what a valley looks like is by looking at the first letter in the word. It is a V. The letter V looks like it is made up of two mountain peaks or tops, and the valley would be what is between the two peaks.
· Plateau- a landform that has steep sides and a flat top
· To remember what a plateau is, think about plat rhyming with the word flat. A plateau has steep sides and a flat top!
· Plain- an extensive, level, usually treeless area of land.
· Remember plain as being simple and with nothing on it. A plain is a part of land that usually is flat with no trees or wooded areas!
· Mountain range- a large group of mountains

· Who has ever been swimming somewhere other than a swimming pool before? What kinds of places do you usually go to swim? (possible answers: pools, rivers, ponds, lakes, oceans) There are many different bodies of water on this Earth, and you have probably been swimming in at least one of these natural bodies of water before. Lets look at some examples in the book to see some of these natural bodies of water!
·  Looking at the landforms/bodies of water picture on pages 148-149, can anybody tell me what some of the differences are between rivers and lakes?

· River- a large natural stream of water emptying into an ocean, lake, or other body of water.

· Lake- a body of (usually fresh) water surrounded by land

· Can somebody put into their own words what an ocean is? Lets try and come up with our own definition for what an ocean is.
· Ocean-The salt water surrounding the great land masses, and divided by the land masses into several distinct portions, each of which is called an ocean.

Tuesday
Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

4.01 Read aloud grade-appropriate text with fluency, comprehension, and

expression.
4.03 Share written and oral products in a variety of ways (e.g., author’s chair,

book making, publications, discussions, presentations).
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Content for Tuesday

What is an ABC book?
· Every letter of the alphabet will be represented based on a certain theme ( ex: such as Africa in this case)

· Each student needs to choose a letter of the alphabet to represent and represent something from Africa with that letter,

· The letter should be represented and illustrated, along with 4-5 sentences describing this characteristic of Africa.

What is an “I Poem”

· An “I Poem” is a poem that you write in which you describe different characteristics about a person, place, or thing. 

· Using personification  ( ex: similies, metaphors, onomatopoeia) will make your poem more interesting!

Holland Fairchild

Unit Assessment Plan- Africa

Monday: 

Formative Assessment-

· Students will learn the characteristics of a Porquois folktale. I will then assess them through making observations based on their responses after learning about these folktale characteristics (informal questioning).
· After reading the book Why Mosquitoes Buzz in People’s Ears, students will demonstrate their knowledge of story elements through creating a story map comic strip of the book.
· The students’ story map comic strips will be evaluated through the use of a rubric.

· The story maps will be evaluated based on the artistic representations of the following:

· characters

· setting

· main events

· problem/conflict

· solution/resolution

· theme

Summative Assessment (initial)- 

· Students will participate in creating a KWL chart at the beginning of this unit plan. As an initial assessment, I will ask the students what they know or think they know about Africa. I will also ask them what they want to know about Africa throughout the course of this unit.

· Students will also complete a short knowledge quiz about what they know about Africa at the beginning of this unit.
Tuesday:

Formative Assessment-
· Today I will review the characteristics of a Porquois folktale. I will then evaluate the students’ knowledge of these characteristics through informal observations that I gather through the students’ responses when asked about the characteristics of this type of folktale.

· Students will be assigned Reader’s Theater parts and beginning rehearsing their scripts. I will informally observe students as they read through their Reader’s Theater scripts. 

· The students will research African animals by circulating through 3 different discovery centers around the room. One discovery center will have books with facts about different animals. The second center will have a variety of different folktales explaining physical phenomenon or happenings. The third center will have different versions of Anansi tales for students to study and look through if they are interested in Anansi. Students will then use the information collected from these discovery centers in order to write their own Porquois folktale.

· The students will respond to a question about the book Why Mosquitoes Buzz in People’s Ears in their reading logs.
· The students’ Porquois tales will be evaluated through the use of a rubric.

· The folktales will be evaluated based on:

· interesting introduction

· focus on assigned topic

· organization

· creativity

· development of main characters

· development of setting

· problem/conflict

· solution/resolution
Wednesday:

Formative Assessment-

· Today I will read the book entitled Learning to Swim in Swaziland. Students will then help to fill out a Venn Diagram detailing the similarities and differences between life in Africa and life in the United States.

· The students will respond to a question about the book Swaziland in their reading logs.
· Students will also learn how to write friendly letters. They will then use their knowledge of friendly letters in order to write a friendly letter to a pretend pen-pal living in another country.
· The students’ friendly letters will be evaluated through the use of a rubric.

· The friendly letters will be evaluated based on:

·  the presence of a salutation and closing

· correct grammar and spelling

· correct capitalization and punctuation

· well developed ideas

· proper format for a friendly letter
Thursday:
Formative Assessment-
· Students will participate in a discussion about art in the African culture. Through this discussion students will learn about the purposes of African masks and the materials that make up this art form. Students will also learn about the purposes of murals as an art form. After participating in this discussion, students will then create their own African masks and mural depicting the African culture and way of life.
· The students’ masks will be evaluated through the use of a rubric.

· Students will be evaluated on creativity, attractiveness/craftsmanship, details, and durability

Friday:

Formative Assessment-

· Today students will learn about the games that are played by African children and how these games are similar and different than games played by children in the United States. After discussing the different characteristics of African recreational games, students will then have the opportunity to participate in a traditional African game.

· Students will learn about the traditional African vegetable called a yam. Following a discussion about this vegetable unique to the African culture, students will learn how to follow a recipe to create their own yam dish.

· Students will be evaluated through informal questioning techniques and monitoring.
· Students will respond to a question about African games and foods in their reading logs.
Monday:

Formative Assessment-

· Through discussion, students will learn about the different types of landforms as well as the landforms commonly found on the continent of Africa. Students will participate in a question and answer session in which I will then check for their understanding of the material that was taught.
· Students will also fill in a landform map with the correct landforms displayed on the handout.
· After learning about the various landforms that make up the African continent, students will create their own edible maps of Africa displaying the various African landforms.
· The students’ landform maps will be evaluated using a rubric. 

· Students will be required to include all of the landforms discussed in class on their landform maps. Students will also be evaluated on content, creativity, and details.
Summative Assessment (initial)

· Students will fill out a predict-o-gram worksheet about landforms at the beginning of this lesson. This worksheet will be made of a variety of correct and incorrect statements. Students will use their previous knowledge in order to predict which statements about landforms are true. This initial summative assessment will help me to see what students really know about landforms.
Summative Assessment (final)

· At the end of the lesson, students will look at their predict-o-gram worksheets and determine whether the predictions that they made were correct or incorrect. As a class, we will then go over the statements together in order to determine which statements about landforms are correct and which statements are incorrect. This activity helps to demonstrate how the students’ knowledge of landforms has changed prior to and after learning about landforms.
Tuesday:

Formative Assessment-
· The students will participate in creating an ABC book of Africa in which each student is assigned a letter of the alphabet. Students will then connect their assigned letter of the alphabet to Africa and write 4-5 sentences describing their letter (ex: M is for mask.)

· If time allows, students will also create their own I AM poem about Africa.

· Students will also be performing their Reader’s Theater scripts today in front of the class.
Summative Assessment (final)-
· Students will complete the KWL chart that was started at the beginning of this unit. They will document what they have learned about Africa throughout this unit.
· Students will also complete a short knowledge quiz about the content that I covered throughout this unit. I will use their answers in order to evaluate what students have learned about Africa.

Assessment Plan Chart- Africa Unit
	M.Y.      √+
	√+
	---absent---            ---absent---

	T.E.       √+
	√+
	---absent---            ---incomplete---

	M.J.       √++
	√+
	√-
                ---incomplete---

	M.Jo      √+
	√+
	√
        ---absent---

	I.R.        √++
	√+
	√                            √++

	C.H.      √+
	√+
	---absent---
         ---absent---

	C.A.      √++
	√+
	---absent---
         ---absent---

	M.C.     √++
	√+
	---absent---
         ---absent---

	B.B.      √++
	√+
	√++
         ---absent---

	M.D.     √++    
	√+
	---absent---            ---absent---

	T.R.       √
	√+
	---absent---
        ---absent---

	B.T.       √++
	√+
	√++
 √++

	M.O.     √+
	√+
	√+                          √+

	M.A.     √++
	√+
	√-                          ---incomplete---

	J.S.        √
	√+
	√+                          √++

	A.R.      √+
	√+
	---absent---
       ---absent---

	W.D.     √++
	√+
	---absent---
       ---absent---

	M.W.    √+
	√+
	---absent---
            ---incomplete---

	K.D.      √+
	√+
	√-                           √

	K.P.      √++   
	√+
	√++                        √++


Name            African Mask                    Story Map Comic Strip                  Porquois Tale
                      Friendly Letter
The activities completed by the students are evaluated through the use of rubrics throughout this unit. The students have the opportunity to gain a certain amount of points to receive either a √-, √, √+, or √++.

 4/16-13/16 points= √ -   < task not accomplished>

14/16 points= √     < accomplishment >

15/16 points= √+   < good work >

16/16 points= √++ < GREAT work >
Analysis of Student Learning

Throughout the course of this African unit study, I have noticed that the majority of the students in my internship classroom have done really well with the activities that I have given them. I am most impressed with the students’ masks that they created as a part of our Africa study. The final products show that the students’ took great care in creating their masks and the overall quality of masks is exceptional. According to my assessment chart, only a couple of the students in the class received a check for their grade. The ones that received a check are the students who rushed through the assignment without putting any thought or care into their work. I think that the reason that the majority of students did so well on this assignment is because they were all very interested in learning about the history and purposes of masks. Through this activity, students were also given the opportunity to express themselves through the creative process of making these masks. For the Story Map Comic Strip activity, I allowed the students to work in groups to complete the requirements for this activity. Since the groups were so diversified as far as ability level goes, there were really no groups that struggled with this assignment. Each group had a sound understanding of what was required of them, and the end products that I received from each group were very impressive. The only reason that all of the groups did not receive full credit for this assignment is because they did not have a complete understanding of what the theme of Why Mosquitoes Buzz in People’s Ears was. After looking at the final products and seeing that the majority of the groups were having difficulty with this part of the Story Map Comic Strip, I went over the concept of theme with the class the following day in order to help them gain a better understanding of this concept. The third activity that the students in my internship classroom worked on was writing their own Porquois folktale. I was a little disappointed that half of the class, mostly AIG students, was gone for this activity. The students who were left, though, ended up doing an outstanding job on their Porquois tales. I did not expect the students who were left in the classroom to do as well of a job as they did with this assignment. Half of the students received either a check or a check plus for this assignment. The students who received lower than a check or a check plus still attempted the assignment but got off track once the started writing their stories. I think that the instructions for this activity were especially clear, and we had read various Porquois tales and discussed their features for several days prior to this activity. The final activity that I worked on with the class was writing friendly letters. Once again, the AIG students were absent for half of this lesson and did not have a chance to complete a final product. The students who were able to write their own friendly letters did better on this assignment than they did on the Porquois tale or the Story Map Comic Strip. I think that it really helped to have such a small group to work with on this activity, and I believe that it was the small group instruction time that benefited the students who were left in the classroom for this part of the lesson. Five out of the six students who worked on this activity scored a check plus or higher on their friendly letter.

I am very impressed with the work done by most of all the students in my internship classroom. I think that this unit on Africa was exciting and something new for the students to explore. All in all, I think that the strongest students over the course of this unit study were the middle range students. Although the AIG students usually out perform the middle and lower end students, I think that it was the middle end students that gave their best in every activity that they were a part of. I was able to come to this conclusion through informal observations and the data that I collected and entered into the assessment chart for this unit of study. It seems to me that the middle end students put more time and effort into their final products which showed me that they really cared about the quality of their work. This group of students did not rush through their work just to get done first or move on to the next activity on the agenda. Because the AIG students were not present for the last two activities, it is harder to assess their progress throughout the entire unit. Although the lower end students did well overall, they were the ones who seemed to be always confused about the assignments or the ones who often times did not complete all of the requirements for each of the assignments.

I am so glad that I had the opportunity to work with this great group of students, and I hope that this learning experience has been just as beneficial to them as it has been for me as a future teacher.

Holland Fairchild

Africa
Monday

I.  Focus and Review:

 To introduce the unit, I will have traditional African music playing in the background. I will inform students that their job is going to be still and listen while thinking about what the music reminds them of. After the song is finished, I will have students tell me what they thought of while listening to that song. I will then begin the lesson with a KWL chart detailing what students know or think they know and what they want to know about Africa throughout the course of this unit.
II. Objectives:

By the end of this lesson, students will be familiar with the characteristics of a Porquois folktale. Students will also demonstrate their knowledge of story elements through creating a story map comic strip.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.02 Interact with the text before, during, and after reading, listening, or

viewing by:

• setting a purpose.

• previewing the text.

• making predictions.

• asking questions.

• locating information for specific purposes.

• making connections.

• using story structure and text organization to comprehend.

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
Social Studies:

7.02 Assess the heroic deeds of characters from folktales and legends.

III. Teacher Input:

· What is a Folktale?

· Stories that have been handed down orally, by mouth, from generation to generation. They consist of fairy tales, tall tales, myths, and legends.

· What are some characteristics of a folktale?

· Events happen in sets of 3’s

· There are tests or trials

· Clear difference between good or evil

· Flat and underdeveloped characters

· Happy endings: sense of security and fulfillment

· Sense of history: set in the past or far away land

· Strict morality: good rewarded, evil is punished

· Different versions of the same basic story

· Today we are going to be concentrating on a type of folktale called a Porquois tale. Does anybody know what the word Porquois might mean?

· Porquois means “why” in French

· Porquois folktales explain why something is the way that it is or how it came to be that way.

· Here are some characteristics of a Porquois folktale:

· Fictional

· Occur any time and in any place

· Events happen in sets of 3’s

· Phrase repetition

· Explain why or how something happens

· Ex: Why Mosquitoes Buzz in People’s Ears & Anansi Tales

· I will then read the book Why Mosquitoes Buzz in People’s Ears to the students having them listen carefully for the characteristics of a folktale throughout the book. 

IV. Guided Practice:

· After reading the book Why Mosquitoes Buzz in People’s Ears, the students and I will discuss the story elements of this book including:

· Setting: Where the story takes place

· Main Characters: The main characters of the story

· Important Events: The main events of the story

· Conflict: What the problem in the story is

· Resolution: How the problem is fixed

· Theme: Lesson learned

· We will then briefly review the characteristics of a Porquois folktale. Students will then get into groups and will write down why they think that this book is a Porquois folktale. They will be encouraged to write these reasons down in their reading log and will be asked to come up to the board to write down their reasons for this book being a Porquois folktale.

V.  Independent Practice:

· Students will create their own Story Map Comic Strips in small groups detailing story elements found in the book Why Mosquitoes Buzz in People’s Ears. They will include the setting, main characters, important events, conflict, resolution, and the theme. Students will also be encouraged to represent their Comic Strip Story Map artistically.
· Strategies for diverse learners:
· For struggling students: I would make sure that the small groups would be heterogeneous so that the students with learning disabilities are grouped with students who are not learning disabled. Students without learning disabilities could then help those struggling students with the tasks required of them to complete the Story Map Comic Strip.

VI. Closure:

·  To wrap up the lesson for today, students will be asked to share their Story Map Comic Strips with the class

· I will then read the students the Porquois tale entitled Anansi The Spider

· Next, we will review the characteristics of a Porquois folktale that they have learned about in class today( citing examples from the books that they have been read today).

Tuesday
I.  Focus and Review:

Today I will start off class by asking students what they remember about Porquois Folktales. I will then read a Porquois tale entitled: Oh, Kojo!  How Could You! 

Before starting the book I will have students predict what this folktale might be about. I will also encourage them to pay close attention so that they will be able to tell me why this book would be called a Porquois folktale. After reading this book, I will have students come up to the board one at a time and write down one reason for this book being a Porquois tale.
II. Objectives:

By the end of this lesson, students will be familiar enough with Porquois folktales to being researching African animals to use in their own Porquois tale. Students will write their own Porquois tale demonstrating that they know the characteristics of their type of folktale. Students will also be given a Reader’s Theater script in which they will begin familiarizing themselves with by practicing in their assigned groups.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.
2.08 Listen actively by:

• facing the speaker.

• making eye contact.

• asking questions to clarify the message.

• asking questions to gain additional information and ideas.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
3.06 Conduct research for assigned and self-selected projects (with

assistance) from a variety of sources (e.g., print and non-print texts, artifacts,

people, libraries, databases, computer networks).

4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

5.04 Compose two or more paragraphs with:

• topic sentences.

• supporting details.

• appropriate, logical sequence.

• sufficient elaboration.

Social Studies:

7.02 Assess the heroic deeds of characters from folktales and legends.
III. Teacher Input:

· Today you are going to start writing your own Porquois Tales, before you get started I am going to give you some time to conduct a little research of your own about Porquois folktales so that you have an idea about what to write about. I am going to have 3 different book centers around the room. I will break the class up into four groups and have you each go to a different center. At each center will be a different set of books that will help you get a start on writing your own Porquois folktale. I will rotate each of the groups to the different centers. I will provide you with a worksheet at each center to help organize your notes. While you are at the centers, you should be looking over the materials and taking good notes on the provide worksheets so that you will be able to write your own Porquois tale after this center activity.

· One center will have facts about different animals if you choose to write your tale about why an animal looks like or acts the way it does.

· Another center will have a variety of different folktales explaining physical phenomenon or happenings such as why the moon is in the sky or how the bluebonnet flower arrived in Texas.

· There will be a center with Anansi Tales if you choose to write yours about Anansi the spider

· After you have collected some information from the various centers, you will begin writing your own Porquois folktale keeping in mind the characteristics that we have talked about the past couple of days:

· Fictional

· Occur any time and in any place

· Events happen in sets of 3’s

· Phrase repetition

· Explain why or how something happens

· After you have finished writing your Porquois tale we are going to begin a Reader’s Theater activity that we will be taking time to do at the end of each class from now on. 

· Who can tell me what a Reader’s Theater is?

· You will not have to memorize your lines ever when we are doing Reader’s Theater, and you won’t need costumes or a very many props to act out your script! Reader’s Theater gives you practice with reading something over and over again!

·  I am going to split the class up into groups of 3 and each group will be given a reader’s theater script that you will perform for the class at the end of our Africa unit! Right now I am going to divide everyone up into their groups and you will begin to practice your lines in the script for about 15 minutes.

· 3 Reader’s Theater scripts will be used throughout the course of this unit.

· “Blood on the Waves”

· “Why Bear Has a Stumpy Tail”

· “Why Mosquitoes Buzz in People’s Ears”

IV. Guided Practice:

· Students will be circulating around the various book centers researching Porquois tales and getting an idea for what they want their Porquois tale to be about. Students will take their reading log with them so they can write down any ideas that they want to use in creating their Porquois tale.

· After rotating through all of the centers, students will share what they have learned and what they think they might include in their Porquois tales.

V.  Independent Practice:

· Students will write their own Porquois tale using the information that they have collected from the book centers.

· Students will also begin practicing their Reader’s Theaters scripts for the last 10-15 minutes of class.

· Strategies for diverse learners

· For struggling students: I will give the struggling readers of the class the first grade reading level script entitled Why Bear Has a Stumpy Tail.
· For the AIG students: This group of students will be given the more challenging Reader’s Theater script, Why Mosquitoes Buzz in People’s Ears.

VI. Closure:

· To wrap up the lesson for today, students will be asked to share what they have learned from the various book centers that they visited today.

·  If time allows, students will also be given an opportunity to share their Porquois tales with the class

Wednesday
I.  Focus and Review:

Today I will start out the lesson by asking the students if they have ever wondered what it was like to be a kid living in a different country or knew anyone their age who lives in another country. After listening to their responses, I will introduce a book entitled, “Learning to Swim in Swaziland. ” This book tells the story of a little girl from the United States who moves to Swaziland, a tiny African kingdom in South Africa. I will ask students to volunteer to point out where Swaziland is on the world map at the front of the classroom.

After reading and discussing the book Learning to Swim in Swaziland, the students and I will work together to create a Venn Diagram showing the similarities and differences between life in Swaziland and life in the United States.

II. Objectives:

By the end of this lesson, students will be able to distinguish the differences between life in the United States and life in another country such as Swaziland, South Africa. Students will also learn the parts of a friendly letter, and then they will write their own letter to a pretend pen-pal in Swaziland telling them what it is like to live in the United States. Students will be encouraged to include artistic representations along with their letters.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.
2.08 Listen actively by:

• facing the speaker.

• making eye contact.

• asking questions to clarify the message.

• asking questions to gain additional information and ideas.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Social Studies:
2.01 Distinguish and compare economic and social roles of children and adults in the local community to selected communities around the world.

2.02 Analyze similarities and differences among families in different times and in different places.

2.03 Describe similarities and differences among communities in different times and in different places.
III. Teacher Input:

· Today we are going to be learning how to write friendly letters. After learning the parts that make up a friendly letter, you will have the opportunity to write your own friendly letter to a pretend pen-pal living in another part of the world.

· Who can raise their hand and tell me what things you notice about a letter that you may receive in the mail?

· What is a friendly letter?

· Friendly letters are letters that you write to a friend or family member. They are usually filled with information about you, and ask questions about how your friend or family member is doing.

· The parts of a friendly letter are:
· Heading- your address, day , month, and year
· Goes in the top right-hand side of your paper
· Salutation- greeting (Dear, ______  )
· Goes on the far left-hand side of your paper below the heading
· Body- main part of the letter
· Closing- ending of the letter (Love, Yours Always, Sincerely)
· Signature- your name
· Who can tell me some different ways to write a salutation?

· Hello,

· Hi ________,

· Dearest________,

· What are some ways that you can end or close a letter?

· Thanks for everything,

· Sincerely,

· Yours Truly,

· Until next time,

IV. Guided Practice:

I will first show students examples of some friendly letters by reading them the book called The Jolly Postman. This book will give students an up close look at friendly letters, and it will help them to understand the different parts that make up a friendly letter as well.

As a class, we will first go over the parts of a friendly letter by looking at an example on the overhead. We will discuss together what the different parts of a letter are by using this letter as a reference.

There will be a friendly letter written on the board. Students will be asked to come up to the board and identify where the heading, salutation, body, signature, and closing of the letter is.

V.  Independent Practice:

· Students will use their knowledge of friendly letters to write their own friendly letter to a pretend pen-pal in Swaziland who is moving back to the United States after being away for 8 years. Students will respond to the following prompt:

· Your pen-pal from Swaziland is getting ready to move back to the United States after living in Swaziland for 8 years. Write a letter to him or her telling them what to expect about life in the United States and what your daily activities may include. You can also tell them about your hobbies, the sports you like, and your favorite foods!

· Make sure that you include a heading, greeting, body paragraph, closing, and signature!

· If you finish writing your letter early, you are invited to draw or color pictures on your letter that tell about what you wrote your buddy in the letter.

· Strategies for diverse learners

· For struggling students: I will encourage them to write 2-3 good sentences to a pen-pal instead of a whole letter.

· For the AIG students: I will encourage them to switch their letters with a partner and then respond to their partner’s letter by writing another friendly letter pretending that they are the student from Swaziland.

VI. Closure:

· To wrap up the lesson for today, I will review with students the purpose of writing a friendly letter along with the 5 parts of a friendly letter.

· Students will be invited to share their letter with the rest of the class!

· The last 10-15 minutes students will practice their Reader’s Theater scripts with their group.

Thursday
I.  Focus and Review:

To begin the lesson, I will show students an example of a mask. I will ask them to tell me what they think the purpose of this mask is and where they have seen masks before. 

As a class, the students and I will then complete the K and the W parts of a KWL chart on the board. Students will tell me what they know about masks as well as what they want to know about masks throughout the course of this lesson. 

II. Objectives:

By the end of this lesson, students will be familiar with the origins of masks as well as the purpose of masks in the African culture. With this knowledge, students will decorate their own masks. Students will also learn about the purposes of murals as a form of artistic representation. As a class, students will work together to create their own mural depicting Africa and African culture.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.02 Interact with the text before, during, and after reading, listening, or

viewing by:

• setting a purpose.

• previewing the text.

• making predictions.

• asking questions.

• locating information for specific purposes.

• making connections.

• using story structure and text organization to comprehend.
2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.04 Identify and interpret elements of fiction and nonfiction and support by

referencing the text to determine the:

• author’s purpose.

• plot.

• conflict.

• sequence.

• resolution.

• lesson and/or message.

• main idea and supporting details.

• cause and effect.

• fact and opinion.

• point of view (author and character).

• author’s use of figurative language (e.g., simile, metaphor, imagery).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
3.06 Conduct research for assigned and self-selected projects (with

assistance) from a variety of sources (e.g., print and non-print texts, artifacts,

people, libraries, databases, computer networks).

Visual Arts
2.01 Expands control and manipulation of the media and tools which may include the following:

· Drawing - chalk, fine and broad markers, colored pencils, creates a variety of lines with tip, point and side, computer and software.

· 3-D - paper mache, small hand tools.

· Painting - liquid acrylics, large and small brushes, computer and software.
2.02 Explore unique properties and potential of materials.

2.04 Develop familiarity with specific media and processes.

2.05 Interprets actual textures in a variety of media.

5.03 Identify specific works of art as belonging to a particular culture, time and place.

7.02 Discuss how the artwork people produce reflects the times in which they live.
III. Teacher Input:

I will begin the lesson by reading a selection from the book entitled Africa, written by Yvonne Ayo, to introduce masks.

· After listening to this selection about masks, who can tell me in their own words what they understand a mask to be?

· What are masks?

·  An object that is frequently worn over or in front of the face to hide the identity of a person’s features to establish another being.

· A form of disguise

· Symbolic- they represent something such as the sun, an animal, etc.

· Made out of materials such as: wood, metal, shells, fibers, ivory, clay, stone, feathers, furs, paper, cloth, corn husks.

· What are some uses for masks?

· Decoration

· Religious Ceremonies

· Funerary Purposes- ie: the ancient Egyptians used to carve masks to put on the sarcophagus or casket of an important ruler.

· Festive Celebrations

· Theatrical performances or plays

· In Africa, masks are used for many social events and rituals. They are usually worn with a costume that hides the whole identity of the person wearing the mask. There are three main roles of masks in African society:

· Discipline or educate (inform) people

· To lend or show authority. To let people know who is in charge.

· Entertainment purposes

· The role of an African mask is communicated to others through movement or dance.

· What is the history of masks?

· The use of masks dates back to man's earliest history. The origin of the mask is not known, but evidence of it's presence has been found in primitive times, revealing the important role it has played in our lives. 

· Early masks were probably made to represent animals because hunting played a large role in primitive societies. The earliest known allusion to mask use is found in a Southern France cave. It is believed to have been painted around 20,000 BC. The art depicts a human masked in deer skin and antlers.

· People living in ancient Greece would use masks as a part of their theatrical performances or plays. These masks were slightly larger than life size and made of canvas. They were often fitted at the mouth and made with a small megaphone for amplification of the actor's voice.

· When you hear the word mural what comes to mind? Has anyone ever seen a mural before?

· A mural is:

· A large design or picture, generally created on the wall of a public building that makes a statement about something in life.

· Why do you think people paint these big pictures on the walls? Do you think that it helps catch people’s attention a little better than just painting a picture on a small canvas you would buy at an arts and crafts store?

· Well, today you will be creating your own mural on a large piece of butcher paper instead of a wall. The topic of your mural is going to be Africa, and you are going to all work on this mural as a class. I want you to draw pictures of anything that comes to your mind about Africa. You can draw pictures about things we have already learned about or even things that you know about Africa from past experiences. I will provide you with markers, colored pencils, and crayons, to create your mural with. I will also provide some books on Africa to help you if you can’t think of what to add to the mural. Feel free to include as many artistic representations or drawings as you want, this is YOUR class mural and we will hang it on the wall outside when we are finished!

IV. Guided Practice:

· After discussing the purposes of murals and masks, students and I will brainstorm how to get started on these projects. I will emphasize to them that it is not the quantity that is important but quality! Before getting started on decorating their masks and the mural, students will plan out or design what they think they might want to do on a piece of paper at their desks. 

V.  Independent Practice:

· Students will decorate their masks 4 at a time at the back table while the rest of the students begin work on the mural. When students finish decorating their masks, they will switch places with students who are working on the class mural until everyone has had a chance to decorate their masks.

· Strategies for diverse learners:

· For struggling students: I will encourage them to write words or a short sentences that would describe their masks instead of several full sentences.

VI. Closure:

·  As a class, students will complete the L part of the KWL chart that we started at the beginning of class.  We will discuss what they have learned about masks from the lesson. 

· To wrap up the lesson for today, students will be asked to share their masks with the rest of the class.

· Students will also spend the last 10-15 minutes of class practicing their Reader’s Theater skits with their groups.

Friday
I.  Focus and Review:

To begin the lesson, I will ask students what kind of activities they do for fun in their spare time and what their favorite kinds of food are. After listening to their responses, I will inform students that today they will be learning about what kinds of activities kids their age in Africa do in their spare time as well as what types of food are most popular in their culture.
II. Objectives:

By the end of this lesson, students will be familiar with the activities African children take part in when they have free time. Students will also learn and then participate in a traditional African game played by African children. Students will also learn about different types of foods commonly eaten in the African culture. Students will learn about the African vegetable called a yam and then follow a recipe for making a dish using yams.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.02 Interact with the text before, during, and after reading, listening, or

viewing by:

• setting a purpose.

• previewing the text.

• making predictions.

• asking questions.

• locating information for specific purposes.

• making connections.

• using story structure and text organization to comprehend.

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

2.05 Draw conclusions, make generalizations, and gather support by

referencing the text.

2.06 Summarize main idea(s) from written or spoken texts using succinct

language.

3.01 Respond to fiction, nonfiction, poetry, and drama using interpretive,

 critical, and evaluative processes by:

• considering the differences among genres.

• relating plot, setting, and characters to own experiences and ideas.

• considering main character’s point of view.

• participating in creative interpretations.

• making inferences and drawing conclusions about characters and

events.

• reflecting on learning, gaining new insights, and identifying areas for

further study.
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Social Studies:

2.03 Describe similarities and differences among communities in different times and in different places.
Mathematics:
2.02 Estimate and measure using appropriate units.
III. Teacher Input:
Before beginning the lesson, I will read the book entitled Children of the World: Nigeria. After discussion about the similarities and differences between the life of the little girl in the book and their own lives, students will write 3-4 sentences in their reading logs about how the life of the girl in the book is similar and different from their own and what they have learned about another culture’s way of life.

· Similarities: 

· Watch the same television shows (The Cosby Show; A Different World)

· Play board games

· Read books for fun

· Go to school and have recess and music classes

· Receive allowance

· Celebrate holidays

· Differences:

· Dress in traditional garments but sometimes wear western (American clothing)

· Eat different foods (eba with okra soup)

· Speak traditional African languages

· Houses are made out of cinderblocks or wood

· To begin this lesson I will inform the students that they will be learning to play a traditional African game called the Mamba Game. This is a game played by African children when they have free time.
· What is the Mamba game?
· A mamba is a big indigenous South African snake that can be either green or black and are very, very poisonous.
· One person is chosen as the mamba or snake
· An area of the playground is marked off and students must always stay within these boundaries when playing the Mamba Game.
· The object of the game is to stay away from the mamba or snake
· The mamba runs around trying to catch the players. When a player is caught, they join the mamba by placing his/her hands on the snake’s shoulders or around their waist.
· Each new catch becomes another part of the mamba snake’s body- as the snake “eats” the player, it becomes larger and longer.
· Remember that only the head of the mamba is allowed to tag players, but it can use it’s “body” in order to entrap players so it can “eat” them.
· Who can tell me what game the Mamba Game is similar to in our culture? (tag)

· Next, I will hold up a yam for the students to see and have them try and guess what kind of fruit or vegetable it is.

· What is a yam?

· Large root vegetable similar to the sweet potato

· Subtropical plant

· Commonly cultivated in Africa

· Most common foods found in Africa

· Every year, the Yam Festival is celebrated in Ghana and Nigeria. People offer harvested yams to their gods and ancient ancestors before offering them to friends and neighbors. This festival is celebrated in order to give thanks to ancient spirits.

· What are some of the dishes that the African people make with yams?

· Yams are mainly used to make a dish called fufu (similar to mashed potatoes) and similar starchy dishes. Yams are also used in a variety of soups and stews.

IV. Guided Practice:

· After learning about yams, I will inform students that they will be reading a recipe in order to make their own Banana Yam Spoon Custard. Before making this dish, though, I will go over with students the different types of measuring spoons that are needed for this recipe and how to use these measuring spoons so that the recipe turns out right.

V.  Independent Practice:

· Students will be divided into small groups to make Banana Yam Spoon Custard. Students will work together as a group (with adult supervision) to follow the recipe.

· Strategies for diverse learners:
· For struggling students: I would make sure that the small groups would be heterogeneous so that the students with learning disabilities are grouped with students who are not learning disabled. Students without learning disabilities could then help those struggling students with the tasks required of them to follow the recipe.

VI. Closure:

· To wrap up the lesson for today, students will be able to eat the Banana Yam Spoon Custard. While eating their snack, I will ask students what they liked best about the lesson and what they learned about the African culture from the activities that they participated in.

· Students will also spend the last 10-15 minutes of class practicing their Reader’s Theater skits with their groups.

Monday

I. Context: 

This lesson was created in conjunction with my interdisciplinary unit plan created under the guidance of Beth Frye and cooperating teacher, Anna McGuire, during my internship experience at Hardin Park Elementary School in the spring of 2005. This lesson is a part of a unit study on Africa in which students are given the opportunity to participate in a variety of language arts, social studies, mathematics, and visual arts activities.

II. Alignment: 

(North Carolina Standard Course of Study Objectives)

Social Studies

4.02 Use appropriate source maps to locate communities.

4.03 Use geographic terminology to describe and explain variations in the physical environment as communities.

Language Arts

4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

Mathematics

1.02 Develop fluency with multi-digit addition and subtraction through 9,999 using:

b. Strategies for adding and subtracting numbers.

1.06 Develop flexibility in solving problems by selecting strategies and using mental computation, estimation, calculators or computers, and paper and pencil.

Computer/Technology Skills

2.11 Investigate teacher-selected Internet resources about communities; discuss and compare findings for usefulness as a class.

3.04 Identify, discuss, and use multimedia to present ideas/concepts/information in a variety of ways as a class.

(North Carolina Department of Instructions Standards/Indicators)

Social Studies

· Standard 4: Elementary teachers have a broad knowledge and understanding of the major concepts in social studies.

· Indicator 6: Teachers understand basic geographic concepts and how they can be integrated including:

· Map, globe, and chart skills

· Standard 11:  Elementary teachers connect social studies with the broad curriculum.
· Indicator 1: Teachers incorporate communication in their lessons

· Indicator 2: Teachers enhance students understanding of the humanities.

· Indicator 4: Teachers incorporate mathematics in their social studies lessons.

· Indicator 5: Teachers incorporate technology skills in their social studies lessons through collecting data, organizing and sorting data, and displaying data in a variety of ways.

      Language Arts

· Standard 1: Elementary teachers have a broad based knowledge and understanding of the major concepts in English Language Arts and Literacy.

· Indicator 8: Teachers know and understand written and oral composition processes. They understand:

· The written language as a symbolic system.

· The phonemic, morphemic, semantic, syntactic, and pragmatic systems of language and their relation to the reading and writing process.

Curriculum

· Standard 7: Elementary teachers use developmentally appropriate strategies to design and deliver instruction in all areas of the elementary curriculum.

· Indicator 3: Teachers promote learning by using students’ prior knowledge, misconceptions, and interests when designing lessons.

· Indicator 4: Teachers implement a variety of teaching and communication strategies for instruction.

· Indicator 7: Teachers develop and use a variety of formal and alternative assessment strategies as an integral part of instruction and learning appropriate for assessing individual, peer, team, and collaborative skills.

· By the conclusion of this lesson, students will learn about the characteristics of different types of landforms and bodies of water including mountain ranges, plateaus, valleys, plains, rivers, lakes, and oceans. Students will also be able to distinguish what a landform map is. Students will use their knowledge gained from the lesson today in order to identify landforms and bodies of water found on the continent of Africa. Students will identify and label landforms/bodies of water on their own edible 3D landform maps that they will create as a form of assessment at the end of the lesson.
III. Materials & Preparation:

· Predict-o-gram worksheets (one for each student)

· Landform map worksheets (one for each student)

· Wax paper for edible landform map ( one for each group of 2 students)

· No-bake cookie dough

· Blue icing to represent oceans, lakes,

· Green sprinkles to represent plains

· Chocolate chips to represent mountain ranges

· Thin red Twizzler candy to represent rivers (or blue Sour Punch strips if available)

· Jolly Rancher candy to represent plateaus

· Sticks of gum to represent valleys

· 1 Atlas per group of 2 students to use when creating edible maps (ex: National Geographic Student Atlas of the World, by: National Geographic Society)

· 1 map of Africa for each group displaying landform features to use when creating edible maps

·  Horizons social studies text books (1 for each student )

In order to prepare for this lesson, the teacher will need to prepare the no-bake cookie dough to be used in order to create the edible 3D landform maps that the students will be constructing at the end of the lesson (using the following recipe).

2 cups smooth peanut butter

2 ½ cups powdered milk

2 ½ cups powdered sugar

2 cups white corn syrup

· Mix all of the ingredients together and put small portions on waxed paper. This recipe makes about 25 small maps (may need to double this recipe in order to increase the size of the landform maps).

 The teacher will also need to print off enough copies of the predict-o-gram and landform map for each child in the class prior.

IV. Focus/Review:
· To begin the lesson, I will hand out a predict-o-gram worksheet in which students are given statements that could be either correct or incorrect. Students will predict which statements are correct or incorrect by circling either true or false after reading each statement. After all of the students have completed this predict-o-gram worksheet, they will turn it over and put it aside until the end of the lesson today.

· I will then engage students in the lesson by asking the following the question:

· “With a show of hands, how many of you have ever seen a landform map before?” Can somebody dig deep into their brain and come up with a guess as to what you think a landform map might be? 

· Well…some of you raised your hands when I asked if you have ever seen a landform map is, and some people were able to give me a guess as to what they think a landform is, but let me ask you this question: Has anyone ever eaten a landform map before?

· “Well, today we are going to be learning all about landforms that make up our Earth, and you will be making a landform map that you will be able to eat at the end of the lesson today!”

V. Lesson Development:

· “Today we are going to be exploring the various landforms and bodies of water found on our earth’s surface. Before we get started, I want you to write what you think a landform is in your reading log and draw a picture of your example of a landform.”

·  I will then call on students to share their examples of what they think landforms are with the class.

· For the next part of the lesson, I will have students open their textbooks to pages 148-149 in their textbook (Horizons , 3rd grade) to follow along as we discuss what some of the examples of landforms are.

· A landform is a physical feature, or part of the land, such as a mountain range, valley, plateau, or plain.

· Valley- a low area that lies between mountains or hills

· A good way that you can remember what a valley looks like is by looking at the first letter in the word. It is a V. The letter V looks like it is made up of two mountain peaks or tops, and the valley would be what is between the two peaks.

· Plateau- a landform that has steep sides and a flat top

· To remember what a plateau is, think about plat rhyming with the word flat. A plateau has steep sides and a flat top!

· Plain- an extensive, level, usually treeless area of land.

· Remember plain as being simple and with nothing on it. A plain is a part of land that usually is flat with no trees or wooded areas!

· Mountain range- a large group of mountains

· Who has ever been swimming somewhere other than a swimming pool before? What kinds of places do you usually go to swim? (possible answers: pools, rivers, ponds, lakes, oceans) There are many different bodies of water on this Earth, and you have probably been swimming in at least one of these natural bodies of water before. Lets look at some examples in the book to see some of these natural bodies of water!

·  Looking at the landforms/bodies of water picture on pages 148-149, can anybody tell me what some of the differences are between rivers and lakes?

· River- a large natural stream of water emptying into an ocean, lake, or other body of water.

· Lake- a body of (usually fresh) water surrounded by land

· Can somebody put into their own words what an ocean is? Lets try and come up with our own definition for what an ocean is.

· Ocean-The salt water surrounding the great land masses, and divided by the land masses into several distinct portions, each of which is called an ocean.

· Today you are going to be making your own 3D landform map showing what you know about geographical landforms, but first we need to talk about what a landform map is!

· A landform map is a type of map that shows you a region’s physical features, such as mountains, plains, plateaus, valleys, rivers, and oceans. On a landform map, physical features are shown by different colors and patterns. This type of map always includes a map key that shows you what color or pattern stands for what type of physical feature it is representing. Let’s all look on page 152 in your Horizons book to look at an example of a landform map.

Guided Practice:

· After learning about landforms, students will be given a map with various landforms indicated on it. They will then be able to use their text book in order to help them identify and then label the landforms found on the worksheet. While students are working on this activity, I will be circulating around the room monitoring their progress and helping those students who may be struggling or confused about a particular part of the activity. When the students have finished their maps, I will ask for volunteers to come up to the overhead and fill in the correct landform names in the correct places on the map explaining why they were sure that they had placed the landforms correctly on their maps.

Independent Practice:

· “Like I said earlier, today you are going to be making your own landform map, but your map is not going to be flat like the one in the book. You are going to make a three dimensional landform map in which your landforms are raised up on your map!”

· Students will be divided into groups of 2 in order to create their own edible 3D landform maps on pieces of cardboard using a variety of edible materials (no-bake edible cookie dough and candies)

· Students will be given an atlas and other geographical reference materials ( textbooks and/or maps) in order to help them draw the continent of Africa. After drawing the African continent on their cardboard, students will then form the no-bake dough into the shape of Africa. After shaping the continent, students will use the variety of candies to represent the following landforms and bodies of water:

· Valleys

· Mountain Ranges

· Plateaus

· Plains

· Rivers

· Lakes

· Oceans

· Students will include a key on their maps indicating what candies they used in order to represent the landforms on their maps. Students will also be reminded of what a compass rose is and include that on their map as well.

· Computers will be made available for students to research geographical landforms and the African continent using the internet while they are creating their landform maps. The websites that will be provided for students are:

· http://www.nationalgeographic.com/resources/ngo/maps/view/images/africam.jpg
· http://www.geographia.com/indx06.htm
Meeting the Needs of Diverse Learners:

When pairing students up to create their landform maps, I would not ability group students. It is important that students with learning disabilities or other special needs not be singled out in a classroom. I would make sure that the special needs students are included in activities through being partnered with a non-special needs student who can work together with and help this struggling student if they have any problems during the activity.

Another thing that I would alter to meet the needs of learning disabled students would be to give them copies of the content that I teach about landforms. By having a visual to look at during the instructional part of the lesson, this student is less likely to be off task or as easily distracted. I would also give not only verbal instructions to my students, but I would also provide written instructions to help both visual and auditory learners within the classroom.

VI. Summary/Closure:

· To wrap up the lesson for today, students will share their edible African maps and explain why they chose the different candies to represent the different landforms. When sharing their maps with the class, students will also be required to tell the class about one landform that they learned about today and the characteristics of that landform.

· Students will then write 3-4 sentences about what they learned from the lesson today in their reading log.  They will also be invited to include an artistic representation of what they learned along with their sentences.

· Students will then turn their predict-o-gram worksheet over and look over the predictions that they made about the statements on the worksheet. As a class, we will go over these statements about landforms and decide if they are true or false based off what we have learned from the lesson today. The students will then correct the statements that they made the wrong predictions about beneath the sentence. This activity helps to demonstrate how the students’ knowledge of landforms has changed prior to and after learning about landforms.

VII. Assessment (Impact on student learning):

· Formative Assessment:

·  After learning about landforms, students will be given a map with various landforms indicated on it. They will then be able to use their text book in order to help them identify and then label the landforms found on the worksheet. When the students have finished their maps, I will ask for volunteers to come up to the overhead and fill in the correct landform names in the correct places on the map explaining why they were sure that they had placed the landforms correctly on their maps.

· Students will use their knowledge of landforms along with supplementary materials such as atlases in order to create their own edible 3D landform maps of Africa representing the landforms and bodies of water that were discussed throughout the lesson today ( mountain ranges, valleys, plateaus, rivers, lakes, oceans).

· Summative Assessment: 

· Students will demonstrate their knowledge of geographical landforms through writing 3-4 sentences about what they have learned from the lesson today in their reading logs.

· Students will be able to see how much they have learned from this lesson through their predict-o-gram worksheet that they filled out at the beginning of class. At the conclusion of the lesson, the students and the teacher will go over, as a class, the statements about landforms/bodies of water found on the predict-o-gram worksheet. Students will then decide if they are true or false based on what students have learned from the lesson today. The students will then correct the statements that they made the wrong predictions about beneath the sentence. This activity helps to demonstrate how the students’ knowledge of landforms has changed prior to and after learning about landforms.

VIII. Follow-up/Extension:

· To extend what students have learned from this lesson, students will be given the opportunity to write an “I Am” poem about one type of landform that they have learned about today. Students will be given the format of an “I am” poem which they will use as a model for their own “I Am” poem that they create. This activity will be completed for homework which the students will share with their classmates upon completion.

· Students will also be given the various lengths of rivers in Africa. They will then use these lengths to create their own math word problem. Students will complete this assignment for homework and then bring their word problems back to class the next day and then switch problems with a partner to solve.

Resources used:

· Harcourt. Horizons People and Communities.2003. Sherry Field, Tyrone Howard, Bruce E. Larson. Harcourt Inc, Orlando.

· http://www/fiveinarow.com/ubb/Forum18?HTML/000083.html
· http://www.nationalgeographic.com/resources/ngo/maps/view/images/africam.jpg
· http://www.geographia.com/indx06.htm
Tuesday
I.  Focus and Review:

· To begin the lesson today, I will ask the students what they know about ABC books. After listening to their responses, I will tell them that ABC books are not just for little kids, but that even older people can learn a lot about the world around us from reading ABC books.
·  To introduce our activity for the day, I will read the ABC book entitled Animalia written by Graeme Base in order to demonstrate what an ABC book is and how these types of books can be.

II. Objectives:

By the end of this lesson, students will be familiar with what an ABC book is. They will each be assigned a letter of the alphabet in which they connect to a certain aspect of Africa through writing and an artistic representation. Students will then perform their Reader’s Theater scripts that they have been rehearsing with their groups over the past week.

North Carolina Standard Course of Study Objectives:

Language Arts:

2.03 Read a variety of texts, including:

• fiction (short stories, novels, fantasies, fairy tales, fables).

• nonfiction (biographies, letters, articles, procedures and instructions,

   charts, maps).

• poetry (proverbs, riddles, limericks, simple poems).

• drama (skits, plays).

4.01 Read aloud grade-appropriate text with fluency, comprehension, and

expression.
4.03 Share written and oral products in a variety of ways (e.g., author’s chair,

book making, publications, discussions, presentations).
4.07 Compose a variety of fiction, nonfiction, poetry, and drama selections

using self-selected topics and forms (e.g., poems, simple narratives, short

reports, learning logs, letters, notes, directions, instructions).

III. Teacher Input:
· What is an ABC book and how are we going to make one?

· Every letter of the alphabet will be represented based on a certain theme ( ie:Africa)

· Each student needs to choose one letter of the alphabet to represent something from Africa using that letter.

· The letter should be represented and illustrated along with 3-4 sentences describing this characteristic of Africa.
IV. Guided Practice:

· Before having the students get to work on creating their own letter of the ABC book, as a class we will brainstorm different aspects of Africa that can be used for some of the letters of the alphabet.

V.  Independent Practice:

· Students will choose one letter of the alphabet to work on for our ABC book of Africa. Students will include 3-4 sentences about the aspect of Africa that they choose to represent along with an artistic representation as well.

· Strategies for diverse learners

· For struggling students: I will assign these students just one letter of the alphabet for the ABC book so that they will not be overwhelmed or frustrated with the task. I will also only require them to write 2 sentences about their letter of the alphabet.

· For the AIG students: I will assign these students more than one letter of the alphabet to complete for the ABC book. I will also provide these students with the opportunity to do more extensive research in the computer lab on Africa. These students will be required to write 4-5 sentences about the letters of the alphabet that they are assigned.

VI. Closure:

· After practicing their Reader’s Theater scripts all week, each group will perform their skits in front of the class.
· To wrap up the unit, the students and I will work together to complete the KWL chart that we started on the first day of this unit. Students will tell me what they have learned about Africa over the past week. We will then look over the K and the W sections of the KWL chart to see how far students have come in their understanding of Africa.

· Students will be given a model of an “I am” poem. They will then have the option of writing their own “I am” poem about Africa for extra credit at home for homework.

Reflection : African Masks

Today I taught my first lesson from my Africa unit plan about the history and purposes of masks in African society. I taught this lesson to 3rd graders in my internship classroom. I did not originally plan on teaching this lesson first, but I think that it turned out to be a great introduction to African culture. My supervising teacher and I both thought that this would be a fun and hands on way for the students to learn about a small piece of African culture, and I think that this lesson was a great way to grab the attention of my students. 

At first, I was very apprehensive about teaching this lesson, and I was a little afraid that I would not be able to do it. After beginning the lesson, though, I could sense the students’ overall excitement about this topic. Seeing how excited the students were about what I was teaching was what eventually eased my apprehensiveness as I started to relax and just have fun with the lesson! To begin the lesson, I talked to the students about masks and had them brainstorm what they thought they knew about masks and what they wanted to learn about masks by the end of the lesson. I then recorded their initial responses in a KWL chart. The responses that I received from the students were very surprising to me because I didn’t expect them to know as much as they did about the purposes and history of masks. The students loved the KWL chart and being able to give their own input about masks. For the most part, students raised their hands instead of blurting out while their peers were talking. After reading students a selection about African masks, we discussed the different purposes for masks in not only Africa but in Mexico and Egypt as well. Student used the information that they had learned from what I told them and what they learned from the book to connect to prior knowledge that they had about masks in other parts of the world. After discussing masks, the students and I completed the L section of the KWL chart. It was so encouraging for me to see just how much the students had learned from my lesson, and I could tell that they felt good about themselves and the knowledge that they had learned as well. 

After teaching the students about masks, they were given the opportunity to go to the art table at the back of the room to decorate their own masks that they had started making the previous week. This part of the lesson took the longest amount of time to complete since students were only designing and decorating their masks in groups of twos and threes while the rest of the class worked on assignments at their seats. I think that next time that I do this lesson, I will make sure that I have more than one station set up for students to go to in order to decorate their masks. I think it would also help to have parent volunteers or aides in the classroom helping out with this project. My supervising teacher and the classroom aide were not at school today, so it was a much more difficult project to take on by myself with no extra hands to help out!

Reflection: Introduction to Porquois Tales & Story Map Comic Strip

I was so excited about teaching this lesson today, and I feel like I was also very prepared to teach the content of the lesson to my students. I started the lesson by playing some traditional African songs while students filled out the K and W parts of a KWL chart.  I instructed the students to listen to the music and think about how the music reminded them of Africa. The students loved this part of the activity and really got into filling in their KWL charts. While walking around and monitoring the students’ progress, I noticed that even the students who generally don’t like to participate in activities were scribbling away on their paper. It was so exciting for me to see the students enjoying the first activity that I planned for them! I then had them come up to the front of the room where I talked with them about what the characteristics of a Porquois folktale are. I was very surprised to see how many of the students already knew what a Porquois folktale was. A lot of the students even gave me examples of Porquois tales that they had heard in their previous classes. After reading Why Mosquitoes Buzz in People’s Ears, a West African folktale, I had students brainstorm with me the characteristics of a Porquois folktale in order to check for their understanding of this topic. The students and I then talked about the story elements of this book.  To demonstrate their knowledge of story elements and the book Why Mosquitoes Buzz in People’s Ears, I had students work in small groups in order to create their own Story Map Comic Strips. This activity required them to artistically represent each of the six story elements that we had discussed during the lesson. I showed the students an example of a Story Map Comic Strip that I had created that went along with the book called The Gardener. I thought that after showing the students this example, they would understand what they were supposed to do. I was wrong, though, and soon there was more confusion about the activity than I thought there would be. Mrs. McGuire suggested that I read the students The Gardener and then show them my example again so that they would have a better understanding of what a Story Map Comic Strip is and how to go about creating one. Mrs. McGuire went and hunted down the book for me in the library and I gathered the students to the front of the room once more in order to read them The Gardener and then clarify the assignment and expectations of the assignment. I am so glad that Mrs. McGuire offered the suggestion that she did. I don’t think the students would have done as good of a job on their Story Map Comic Strips as they ended up doing if they had not seen the book that I had based my Story Map Comic Strip on. I had originally planned to let students work individually to create their Story Map Comic Strips, but I decided to have them work in small groups instead for time purposes. If I were to do one thing differently about this lesson, I think that I would have spent more time going over and clarifying the elements of story. After looking over some of the students’ final products, I found that not one of the groups truly understood what the theme of Why Mosquitoes Buzz in People’s Ears is. This was really surprising to me because they seemed to have no problem with any of the other elements of story. I think that theme is a hard concept for students to understand in general, and I wish that I could have done a better job of helping my students understand it. Next time that I teach a lesson involving elements of story, I will make sure that I spend much more time discussing them with my students. I think that this lesson went very well today despite the slight confusion with story elements, and I am so thankful to Mrs. McGuire for the guidance and suggestions that she has offered me in order to make this lesson the best that it possibly could be.

Reflection: Writing Porquois Tales 

 
I am so glad that I spent so much time yesterday going over the characteristics of a Porquois tale with my students before having them begin their own. Originally, I had thought about having the students begin writing their own folktales after one lesson, but I am so glad that I decided to give it another day before having them start that task. Today was a very interactive and hands on day for the students. I set up 3 reading discovery stations around the room. One station had books about various African animals, another station had books and facts about Anansi, and the third station had a variety of different Porquois tales from around the world. At each station I provided worksheets for students to write their notes and ideas on. The students loved this activity from the beginning and after being told that they would use their research at the stations to develop their own Porquois folktale, they grew even more excited about the reading discovery centers. I got the idea for the centers from Beth Frye’s reading methods class that I was in this semester. Dr. Frye set up similar stations with all kinds of literature and artifacts pertaining to the Great Depression. She also had music from the Depression era playing in the background to help set the mood. I had originally planned to have traditional African music playing in the background while the students were working today, but I forgot to bring the music disc back to school today. I was a little disappointed that I was not able to have the music playing for the kids today because they really enjoyed listening to it yesterday when I introduced the unit with traditional African songs. After the students finished visiting each of the centers, I gathered them to the front of the room to discuss the characteristics of a Porquois tale once more. All of the students seemed to understand the characteristics and were growing antsy about starting their own Porquois tale. After giving them a few instructions as to how they should get started on their tale, I sent them back to their desks to begin working. I was so amazed about how on-task and involved each and every one of the students were with this mini project! The only thing that bothered me about this part of the lesson was that by the time the students started writing their tales, the AIG and reading students began to leave the classroom. These students did not get a good start on their Porquois tales and did not have any time to finish them when they returned to the classroom in the afternoon. I told these students, though, that if they wanted to finish their story they could work on it for homework and bring it back to school tomorrow to show me. I wish that I could have started on my lesson earlier in the morning so that all of the students would have been able to fully participate in the activities today. Most of the students that were able to finish their Porquois tales did a very good job on them and included most of, if not all, the characteristics of a Porquois tale. The effort that my students put into their work today was so impressive to me, and it made me so excited to think that they were able to take knowledge that they had learned from the past two days and use that knowledge to create the quality products that they did. The only thing that I would do differently with this lesson the next time I teach it would be to allow more time for students who were not in the classroom to work on their folktales. The next time that I teach this lesson, I will also make sure that students are able to go through the editing process so that we can publish and display their hard work on either a bulletin board or in a class book!

Reflection: Friendly Letters

The lesson that I taught today turned out a lot differently than I had originally planned which wasn’t necessarily a bad thing. I started my lesson today by reading the students the book called Swimming in Swaziland. This book turned out to be a huge hit with everyone in the class which really helped to make the second part of this lesson even better than I thought. The students were so excited about this book that I had to stop a  few times to regain their attention. After reading the book and discussing the similarities and differences between life in Swaziland and America, the students and I created a Venn Diagram together. I was so amazed at just how much information the class retained from the book! After creating the Venn Diagram, half of the class left to go to their AIG and reading classes. I did not anticipate having such a small group for the next activity that I was planning on, but it turned out to be a good thing to have a smaller group to work with because I was able to work more closely with students. The first thing that I did with this smaller group was introduce the purpose and format of a friendly letter. I thought teaching the purpose and format of a friendly letter would take a lot longer than it actually did. I had allotted for an hour of time for this activity, but it ended up only taking thirty minutes since I had such a small group of kids. I had originally planned to incorporate an activity using the overhead projector to teach this concept, but I decided against the activity after seeing how small my new group of students was. I wrote a mock friendly letter on the whiteboard to help the concept of a friendly letter seem more real to students. The students and I then discussed the parts of a friendly letter using the letter written on the board as an example. After a short and productive discussion, I handed out cards with the five different parts of a friendly letter written on them to the students in my small group. I tested the students’ knowledge of friendly letters by having them place the cards next to the different parts of a friendly letter written on the board. All of the students in my small group enjoyed this interactive activity and nobody in the group seemed to struggle with the parts of a friendly letter. Following this activity, the students were instructed to write friendly letters to pretend pen-pals living in another country telling them what life is like in America.

 I think that this was the best lesson that I have taught in my classroom so far, and through this lesson I have learned that not every lesson or activity goes the way that you may originally plan for it to go! I have learned just how important it is to be flexible as a teacher and that it is okay not to follow a set schedule. Even though a lot of the class had to leave for their AIG and reading classes, I am glad that I still taught this part of the lesson to the students that were in the classroom. One thing that I wish I had gotten to during this lesson was reading the students the Jolly Postman book to show them that friendly letters can come in all different forms. The next time that I teach a lesson on friendly letters I am going to make sure that I make room for this book during my instruction. I think that another thing that I would like to add to this lesson would be to have my students create a book of friendly letters as a way of demonstrating their understanding of the purpose and format of friendly letters.

Reflection: Reader’s Theater

I had the greatest time working with my Reader’s Theater groups over this past week.  I ended up dividing the students in my internship classroom into three groups with three different scripts. Each day for the past week, I set aside ten to fifteen minutes for the students to practice reading their scripts. The lower readers were given a first and early second grade leveled script, the middle readers were given a second or early third grade leveled script, and the highest leveled reader were given a more advanced third or fourth grade script. What was the most surprising to me as the students practiced their scripts over the past week was that the reserved and shy lower readers worked the hardest at perfecting their reading. These lower end students read their parts with more expression and energy than some of the AIG students who were reading from the higher leveled script. It was amazing to watch the progress of the lower end students and to see their confidence build more and more with each time that they practiced their part. After practicing for four days, the students had the opportunity to perform their scripts for a group of teachers visiting from various counties in the state of North Carolina. Each of the groups did an amazing job reading their parts, and it was very obvious to me that their fluency had improved over the past four days. I had such a great time working on fluency with this group of students, and I hope to utilize Reader’s Theater in my future classroom.

Unit Resources- Africa
Children’s Literature:

Why Mosquitoes Buzz in People’s Ears

Written by: Verna Aardema

Eyewitness Books: Africa

Written by: Yvonne Ayo

Why the Sun and the Moon Live in the Sky 

Written by: Elphinstone Dayrell

Anansi the Spider

Written by: Gerald McDermott

Who’s in the Rabbit’s House

Written by: Verna Aardema

 Oh, Kojo! How Could You!

 Written by: Verna Aardema

Learning to Swim in Swaziland

Written by: Nila K. Leigh

Children of the World: Nigeria

Written by: Ettagale Blauer

The Leopard Family Book

Written by: Jonathan Scott

Count on Your Fingers African Style

Written by: Claudia Zaslavsky

Mufaro’s Beautiful Daughters: An African Tale

Written by: John Steptoe

The Jolly Postman

Written by: Allan Ahlberg

Elephants

Written by: Marianne Johnston

Rhinos

Written by: Marianne Johnston

Take a Trip to Egypt

Written by: Keith Lye

Countries of the World: Egypt

Written by: Susan L. Wilson

Take a Trip to Morocco

Written by: Keith Lye

Painting Faces

Written by: Suzanne Haldane

Aida

Written by: Leontyne Price

Ashanti to Zulu African Traditions

Written by: Margaret Musgrove

Cowtail Switch: Other West African Stories

Written by: Harold Courlander and George Herzog

African Rhinos

Written by: Alison Tibbitts and Alan Roocroft

African Elephants

Written by: Alison Tibbitts and Alan Roocroft

Zebras

Written by: Lynn M. Stone

Eyewitness Books: Elephants

Written by: Iam Redmond

Nature’s Children: Lions

Written by: Elizabeth MacLeod

African Rhinos

Written by: William R. Sanford

Jane Goodall’s Animal World: Lions

Written by: Leslie MacGuire

Hippos

Written by: Marianne Johnston

Giraffes and Their Babies

Written by: Marianne Johnston

Internet Resources:
· http://www.fiveinarow.com/ubb/Forum18/HTML/000083.html- Edible Relief Maps

· http://student.wartburg.edu/Walvatne/lesson2.html- African folklore
· http://www.thirteen.org/edonline/afterschool/activities/literacy/mosq...- Why Mosquitoes Buzz in People’s Ears

· http://www.cooks.com/rec/doc/0,1926,152176-226201,00.html- African Yams
· http://www.eduplace.com/tview/pages/w/Why_Mosquitoes_Buzz_i...- Why Mosquitoes Buzz in People’s Ears

· http://www.hawaii.edu/hga/Lessons/Africa/maskAFR.html- African Masks
· http://www.canteach.ca/elementary/africasong.html- African Songs, Dances, Games

· http://members.aol.com/SPVine/children/pudding1.htm- Yam Recipe
· http://www.aaronshep.com/rt/RTE19.html- Reader’s Theater
· http://store.yahoo.com/maskstore/historyofmask.html- History of  Masks
· http://www.hallowfreaks.com/masks.html- History of  Masks
· http://volweb.utk.edu/Schools/bedford/harrisms/letterrubric.htm- Friendly Letters
· http://library.thinkquest.org/J001156/forms%20of%20writing/ep_fr...- Friendly Letters
· http://www.abcteach.com/Writing/FLinfo.htm- Friendly Letters
· http://englishplus.com/grammar/00000143.htm- Friendly Letters

· http://www.worldalmanacforkids.com/explore/animals/spider.html- Anansi
· http://www.beacy.wa.edu.au/iorr/arts/anansi.htm- Anansi
· http://www.motherlandnigeria.com/stories/anansi_and_alligator.html- Anansi
· http://www.anansispaceworks.com/- Anansi
Other Resources:
· Horizons: People and Communities

Harcourt Publishing, 2003 edition (student textbook)
· Readers’ Theater-Grade 1

Evan- Moor Inc., 2003

“Why Bear has a Stumpy Tail”pp.10-14

· High Five Teacher’s Guide

Red Brick Learning, 2003

“Blood on the Waves”pp.33-34

