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The Pitts/Stripling

- MODEL OF

INFORMATION LITERACY

by Linda Veltze

tempts to describe its key aspects and to show

the relationship between the model and Stripling’s
vision of the library media center for the twenty-first
century

Stripling (1995) says that the model integrates con-
tent and process elements and provides a structure for
learning, In the same article she states that in the con-
tent strand, there are four essential steps: (1) Need to
Know/Concept and Essential Questions; (2} Information;
(3) New Understanding; and (4) Assessment Product. In
addition, there is the simultaneous occurrence of the
information processes that includes: (1) Inquiry; (2) Syn-
thesis/Decision Making; and (3) Expression (165). A vi-
sual representation of this model can be found online
{(http://wwwsoe.ecu.edu/LTDI/project/graphichtm).

Stripling (1995) describes this model as being based
on the research findings of Pitts and others, namely that

" “mental models affect learning throughout the process”
(165). She credits Pitts’s research for making it clear that
students need support from teachers for all the strands
through “teaching, coaching, scaffolding, modeling, or
other techniques” (165). The model then can lead to
unique applications on the part of teachers and library
media specialists.

An integral part of this is “ongoing assessment in-
volving both reflection and feedback” (165). In addition,
there are opportunities to learn that come when the
learner is confronted with a contradiction or a new idea
(sometimes offered by peers, teachers, or experts) that
doesn't fit into the old model

Teachers and library media specialists can work to
provide an overview to a topic for a student, being care-
ful that their overview indeed does confront some of
the students’ prior mental models. Teachers also can
model the type of thinking that a student needs to go
through by “thinking out loud, investigating options,
identifying questions, and making decisions” (167) so
that they can see exactly how a personal focus comes
about.

Linda Veltze, Ph.D., Is o Frofessor of Library Science, in the De-
partment of Leadership and Educational Studies at Appala-
chian State University in Boona, NC. E-mall: veltzela@app
state.edu

I I This examination of the Pitts/Stripling model at-

Stripling believes that it is important to identify the
student’s existing mental models by determining what
the student understands about the content and what
prior knowledge is affecting this understanding, Identi-
fying the student’s mental knowledge allows the teacher
and library media specialist to challenge these models
and plan for “future understandings” that the students
can gain. This initially may take the form of questions
to start them thinking, but later teachers and students
can decide what “questions must be answered in order
to reach conclusions..” (166). A teaching team of teacher
and library media specialist can help students identify
what they already know about a subject, find a personal
connection, and then narrow it to a specific focus.

n important part of this research model is “mak-
ing sense out of information,” which is very

helpful to those suffering from information over-

- Toad. For this reason, Stripling urges students to keep a

learning log. By keeping track of their own reactions,
students will be led to form their own synethesis, and
thus their own conclusions.

Toward this end, Stripling urges that students be
taught “decision-making strategies,” some examples of
which are lists of pros and cons, decision-making charts,
a rating scale or report card, visual sorting of informa-
tion, and webbing,

Real learning occurs, she argues, when students as-
sess the difference between their original mental model
on the subject and see how their new learning has
changed that model. Stripling reminds us that Pitts's re-
search showed how students who focus so much on the
production of a product also can come out with little or
no learning, whereas the support and confrontation she
advocates helps the product to “not become an end in
itself, but a way to express new understanding” (168).

With the emphasis that this model puts on reflee-
tion, Stripling is definitely an advocate of “authentie
assessment” that is ongoing throughout the entire pro-
cess of learning. She prefers an assessment that is put in
a real-life context, with the assessment becoming a learn-
ing process in itself. Stripling provides a table (169) that

addresses not only what authentic assessment is, but
—Continted
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also its content, its types, and the environment neces-
sary for authentic assessment.

With the firm belief that learning is continuous,
Stripling urges both teacher and library media special-
ist to involve students in their own assessment, and even
when the product is completed, to continue the learn-
ing cycle by answering the following questions: “If I could
change my final product, what would I do? What new
questions can be generated from my assessment prod-
uct? Where should my learning go from here?” (169).

Her vision of the library media center is one where
teachers, library media specialists, and students collabo-
rate, and also function as learners (1995, 170) In a later
article she proposes that the library media specialist be
a “leader in connecting through collaboration” (1996, 644).

She sees library media specialists as catalysts for
change in the school with “the library at the center of
inquiry” (647). She advocates a shift in thinking about
school library media centers as centers of information,
to centers of learning where new ideas and personal
points of view are developed by the users of the library
media center.

Stripling does not see the school library media cen-
ter as limited solely to the boundaries of its building,
but sees library media specialists as developing learn-
ing communities that establish partnerships with other
libraries and community agencies, and which “invite
the community into the school to share in the learning
experiences” (649).

In Learning and Libraries in an Information Age: Prin-
ciples and Practice (1999), Stripling admits that the idea
of library media centers as learning centers is not just
her idea, but one supported by all the authors contained

in this volume; and states that the achievement of these

learning centers is in itself an evolutionary process.

The above mentioned work is a testimonial to an
evolutionary process that her own beliefs underwent.
In an earlier article, she wrote eloquently about the frus-
trations of practitioners to university academicians’ pro-
posals of the instructional design role of the library media
specialist (1984). She felt that the library media special-
ist was not given the time to perform instructional de-
sign, and so had to let other work go in order to assume
this responsibility. Yet almost fifteen years later (1999),
she writes about the importance of the library media
specialist as an instructional leader. What probably con-
vinced her the most was the research on learning that
Pitts and others provided. This she documents in al-
most all of her later articles.

She authored Libraries for the National Education Goals
{1992) and further described the role of libraries in their
fulfillment of national education goals. She spoke of
school library media centers that offer programs for at-
risk youth and library research—projects that offered op-
portunity for students to study, think, and find infor-
mation, where they made evaluative decisions about the
information they found.

Even then, she reminded readers that there were
maodels for teaching research and information literacy
that showed information problem-solving to be a pro-

cess, She discussed the importance of the faculty model-
ing thoughtful behavior, the importance of library me-
dia specialists werking in curriculum development, and
the need for student evaluation of Internet resources in
terms of accuracy and bias. She focused on the impor-
tance of literacy, defining it as “being able to under-
stand new ideas well enough to use them when needed.
Literacy means knowing how to learn” (1992, 87).

In her chapter on “Designing Library Media Pro-
grams for Student Learning” (1999), Stripling describes
a library media center where students are put in charge
of their own learning and become teachers themselves.
She urges us to make “the joy of discovery central to
any library media program” and calls it a “culture of
learning"(263).

Having stated the characteristics of her model of in-
formation literacy, we can see how it would best take
place in a school library media center whose main focus
is learning. Her kind of media center would hawve “full
integration of the library media program into the cur-
riculum; collaborative planning and teaching; use of
multiple resources to support learning in all content
areas, a change from didactic instruction to facilitation
of learning; emphasis on authentic learning and assess-
ment experiences” (1999, 264-265).

In the age of growing demands for school account-
ability she wrote an article for principals and superin-
tendents which spoke to this issue, saying that the stan-
dardized test assessment “is not a sufficient measure-
ment of student information literacy or reference skills,
because such assessments rarely measure a student’s
ability to do” (1999, 67).

She also shows the relationship between the national

-guidelines in Information Power, Building Partnerships for '

Lenrning to what she has proposed, and provides us with
a twenty-one page rubric to evaluate how well those
guidelines have been achieved (1999). She cautions us to
use it as an evaluation tool and not as an evaluation
instrument, and to use it on the library program and
not on the library media specialist. Because she under-
stands and respects the unique cultures of schools, she
admonishes us to find the “right match between national
guidelines and local culture..” (266). In the column of
the rubric that shows exemplary fulfillment of the guide-
lines, we can see the underpinnings of her model and
how closely it is related to the leading educational phi-
losophies of school reform (275-296).

In summary, Stripling’s body of work is one which
reflects the respect and understanding she has for Pittss
research which led to the Pitts/Stripling Model of the
“Thoughtful Learning Cycle.” The Pitts/Stripling Model
promotes caring, student-centered, holistic, humanistic,
and realistic library practices that are respectful of the
developmental ages of students. It reflects Stripling’s own
love of critical thinking, learning, and her desire for this
love to be shared by school communities through the
collaboration of the library media specialist, the teacher,
and the student. It is a model that can be used from first
grade up in schools of the twenty-first century.

: —Continued on page 43
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Pitts/Stripling... -

Suggested Readings: Pitts/Stripling Contributions
to Information Literacy
Fitts, Judy M. “Mental Models of Information: The 1993
1994 AASL/Highsmith Research Award Study” Ed-
 ited by Joy H. McGregor and Barbara K. Stripling,
School Library Media Quarterly 23, no. 3 (Spring 1995):
- 177-184. : :
Stripling, Barbara K. “Practicing Authentic Assessment
in the School Library.” In School Library Mediz An-

nual 1993, edited by Carol Collier Kuhlthau, 40-55. Vol, :

11. Englewood, CO, Libraries Unlimited, 7993

Stripling, Barbara K., and Judy M. Pitts. Brainstorms and
Blueprints, Teaching Library Research as a Thinki ng Pro-
cess. Englewood, CO: Libraries Unlimited, 1988.
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